The Nature and Scope of Guidance Services in the Secondary Schools Affiliated with the National Union of Christian Schools by Rottschafer, Bruce W.
Loyola University Chicago
Loyola eCommons
Dissertations Theses and Dissertations
1972
The Nature and Scope of Guidance Services in the
Secondary Schools Affiliated with the National
Union of Christian Schools
Bruce W. Rottschafer
Loyola University Chicago
This Dissertation is brought to you for free and open access by the Theses and Dissertations at Loyola eCommons. It has been accepted for inclusion in
Dissertations by an authorized administrator of Loyola eCommons. For more information, please contact ecommons@luc.edu.
This work is licensed under a Creative Commons Attribution-Noncommercial-No Derivative Works 3.0 License.
Copyright © 1972 Bruce W. Rottschafer
Recommended Citation
Rottschafer, Bruce W., "The Nature and Scope of Guidance Services in the Secondary Schools Affiliated with the National Union of
Christian Schools" (1972). Dissertations. Paper 1227.
http://ecommons.luc.edu/luc_diss/1227
-p1 1 r ,, a a er r n r ;; ntr :; re s a:. s n an ,. 
THE NATURE AND SCOPE OF GUIDANCE SERVICES IN 
THE SECONDARY SCHOOLS AFFILIATED WITH THE 
NATIONAL UNION OF CHRISTIAN SCHOOLS 
• 
. --
by 
Bruce W. Rottschafer 
A Dissertation Submitted to the Faculty of the Graduate School 
of Loyola University in Partial Fulfillment of 
the Requirements for the Degree of 
Doctor of Philosophy 
January 
1972 
. ,. . 
t 
VITA 
Bruce W. Rottschafer was born December 22, 1936, in . 
• 
Beloit, Wisconsin. He completed his elementary education at 
Timothy Christian School, Cicero, Illinois, and his secondary 
education at Chicago Christian High School, Chicago, Illinois. 
He received an AB Degree from Calvin College in 1958, and an 
MSW Degree from the University of Michigan, School of Social 
Work, in 1960. His field work experience included training 
at the Pontiac State Hospital, Pontiac, Michigan, and the 
Lansing Child Guidance Clinic, Lansing, Michigan. 
Mr. Rottsc.hafer was employed as a clinical social 
. 
worker at the Family Service Association of DuPage County, 
Illinois \n 1960, and at the Veterans Administration 
Hospital, Hines, Illinois, in 1961. From 1962 to 1965, he 
.,_ • ..., a (:aplain, U. S. Army, assigned to the Mental Hygiene 
Consultation Service, Martin Army Hospital, Fort Benning, 
Georgia. Upon being discharged from the Military in 1965, 
he returned to the Veterans Administration Hospital, Hines, 
Illinois until June, 1968. At that time, he became Director 
of Counseling Services at Trinity Christian College, Palos 
Heights, Illinois, and continues at this time serving in 
that capacity. In addition, he is also the Director of 
the Tri-City Counseling Center, Oak Park, Illinois, and a 
partner in the Southwest Counseling Services, Palos Heights, 
Illinois. 
ii \ 
iii 
Mr. Rottschafer•s teaching experience includes a 
position as Instructor in Sociology, American University 
Extension, Fort Benning, Georgia, from 1963-1965. Also 
• 
during that time, he was a Field Work Instructor for the 
Florida State University, School of Social Welfare. From 
1969 to the present, he has taught in the Psychology Depart-
ment at Trinity Christian College, Palos Heights, Illinois. 
In addition, he is a consultant to the Guidance and 
Counseling staff at several high schools in the Chicago 
area. 
•, 
\ 
ACKNOWLEDGEMENTS 
The writer wishes to express his indebtedness to the 
• 
people who helped make this cooperative effort a reality, and 
to offer his sincere appreciation to those who so generously 
.• -
gave of their time and talent's in the support of the study. 
Gratitude is extended to Mr. John Vander Ark and to 
Mr. Gordon Osterman of the National Union of Christian Schools 
for their support and encouragement of this study. Similarly, 
gratitude is expressed to the high school principals and staff 
members who so willingly gave of their time in the completion 
of the questionnaires. 
The writer wishes to acknowledge Dr. Antone Kort for 
his valuable assistance in preparing the statistical design 
of the study. 
Doctoral Committee, Dr. John A. Wellington, Chairman, Dr. 
Thomas B. Johnson, and Dr. Manuel S. Silverman, for their 
helpful suggestions in planning the dissertation and for their 
critical reading of its manuscript. 
Finally, sincere and deepest appreciation is offered 
to the author's wife, whose love, encouragement, and assistance 
made this study possible, and to his family and friends for 
their support and their prayers. 
iv 
TABLE OF CONTENTS 
LIST OF TABLES • • • • • . . . . . . . . 
Chapter 
.--
I. THE PROBLEM. • . . . . 
Introduction • . . . . . . . 
The Problem. . . . . . . . . 
Purpose of the Study . . . . 
. . . . . . . 
. . . . . . 
. . . . . . . 
Page 
ix 
1 
1 
2 
3 
Background of the Christian School Movement. . 4 
Definition of Terms ..• 8 
Limitations of the Study • . 9 
II. REVIEW OF RELATED LITERATURE • . . . . . 11 
::rntroduction • • • . . . . . . . . . . . . . . 11 
Survey of Guidance Programs in Public High 
Schools. . • . • • • • • • • • • . • . • 12 
Survey of Guidance Programs in Non-Public 
High Schools • • . • . . • • . • 17 
III. METHODS AND PROCEDURE. . . . . . . . . . . . 28 
28 
31 
32 
33 
33 
33 
34 
37 
Scope of the Study • . . . . . . . . . . . . . 
The Instruments of the Study • • • • • • • • • 
Questionnaire for Administrators • • • . . . 
Questionnaire for Counselors • 
Questionnaire for Teachers • • . . . 
Attitudes Toward Guidance Questionnaire. . . 
Collection of the Data . . . . . . . . 
Treatment of the Data .. . . . . . . . . . 
v 
vi 
Chapter Paae 
Summary. • • • • • • • • • • • , • • • • • • • • 38 
IV. REPRESENTATION OF THE DATA BASED ON THE 
RESPONSES OF THE SCHOOL PERSONNEL. 4 ( • , • • 39 
Introduction . . • • • • • • 0 • • • + • . . . . 39 
Questionnaire for Administrators . 40 
... 
Personnel Responsible for Coordinating the 
Guidance Services. . • . • • . • . 40 
Types of Guidance Services • . . . . . . . . 
Testing Practices .•••. . . . . . . . 
Group Guidance Practices • . . . . . . . . . 
In-Service Guidance Training for Staff 
Members. • • • • • • • • • • • • . . . 
Cumulative Records • . . . . . 
Specialized Referral Sources • . . . . . . . 
Follow-up Services • . . . . . . . . . . . . 
41 
42 
43 
44 
45 
47 
48 
Types of Counseling Available to Students. • 49 
Remedial Services ••••• • • • . . . . . . 50 
Extent to Which Provisions Facilitate the 
Guidance Services. • • • • . • • • • • • • 50 
Familiarity and Use of Guidance for 
Christian Schools •••••••• • • 
Goals for Guidance Services •• 
• • • • 
• • • 
• • • 
54 
57 
Planned Changes in Guidance Services . . 58 
Responses to the Questionnaire for Counselors. 59 
Professional·Training and Background of tlw 
Counselor. . . • • • • . . • . . • 59 
Techniques for Analyzing the Student 64 
Student-Counselor Interviews . . . . . . 67 
Chapter 
vii 
Dissemination of Educational and 
Occupational Information • • • • • • • • • 
Affiliation with Professional Organizations. 
Extent to which Provisions Are Made for 
Guidance Services. • • •••• 
Familiarity and Use of Guidance for 
Christian Schools .•••.•..•••.• 
Changes in Guidance Services . . . . . . 
Goals for Guidance Services. 
Planned Changes in Guidance Services • 
Professional Training and Background of 
Teachers . . . . . . . . . . . . . . . 
Appraisal of Guidance Services by Teachers • 
Appraisal of teachers in small schools • • 
A~praisal of teachers in medium-size 
ichools •••••• , •••••••••• 
Appraisal of teachers in the large 
schools. • • • • • • • • • • • • • • • • 
Appraisal of teachers in all schools • 
Teacher Comments on Factors Handicapping 
the Development of Guidance Services • 
• • 
• • 
Teacher Suggestions for Improving Guidance 
Services . . . . . . . . . . . . . . . . . 
Attitudes Toward Guidance Questionnaire •• 
• • 
v. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS. 
Summary of the Findings ••• . . . . . . . 
Responses of the Principals ••. 
Counselor Responses •• . . . . . . . . . . . . 
Teachers' Responses. . . . . . . . . 
\ .. 
Page 
73 
76 
77 
82 
84 
85 
86 
88 
91 
91 ~ I 
f'. 
t 
93 
\ 
93 
p 
96 r 
l 98 ' 
100 ! 101 
" 
106 ; 
106 
107 
1 1 1 
115 
viii 
Chapter Page 
Responses to the Attitudes Toward Guidance 
Questiortnaire. • • • • • • • • • • • • • • • 117 
Conclusions •••• . . . . . . . . . , . • • • 
Recommendations .• . . . . . . . . . . . . 
BIBLIOGRAPHY . . . . . . . . . . 
APPENDIX A .. . . . . . . . . . . . . . . 
Introductory Letter to Principals •• . . . . 
Follow-up Letter to Principals • . . . . . ' . . . 
APPENDIX B . . • . • • . . . . . . . . . . . 
Questionnaire for Administrators • . . . . . . . 
Questionnaire for Counselors • . . . . . . 
Questionnaire for Teachers • . . . . 
Attitudes Toward Guidance Questionnaire •• . . . 
... 
•, 
\ 
118 
122 
126 
133 
134 
136 
137 
138 
143 
151 
155 
I 
I 
, I 
Table 
1. 
2. 
3. 
LIST OP TABLES 
• Data on Schools Cooperating in This Study • • • • 
t 
Distribution of Participating Schools According 
. ' to Enrollment ... ~................... . 
Personnel Responsible for Directing and 
Coordinating the Guidance Services •• . . . . . 
Page 
29 
30 
41 
4. Types of Guidance Programs as Seen by Principals. 42 
s. 
6. 
1. 
Types of Tests Used in Schools ••• • • • • • • • 
Group Guidance Provided in Schools. • • • • • • • 
Types of In-service Programs ••••• • • • • • • 
43 
44 
45 
8. Type of Information Kept in Cumulative Records. • 46 
9. Specialized Professional Services Available for 
Student Referral. • • • • • •. • • • • • • • • • 4 7 
10. Types of Fol.low-up Services Provided. • • • • • • 
11. Type of Individual Counseling Available to 
• • • • • • • • • • • • • • • • 
12. Types of Remedial Programs Offered. . . . . . . 
13. Percentage of Responses by Principals on Extent 
to which Provisions Are Made to Facilitate 
48 
49 
so 
Guidance Services • • • • • • • • • • • • , • • 51. 
14. Total Number and Percentage of Administrators• 
Responses According to the Extent to which 
Provisions Were Made to Facilitate Guidance 
Services ••••••• . . . . . . . • • . . 
15. Administrators Familiar with Guidance for 
. . SS 
Christian Schools • • • • • • • • • • • • • , , 56 
16. 
17. 
18. 
'· Guidance for Christian Schools as Basis for 
the Guidance Program as Seen by Principal • • • 
Attainment of Goals for Guidance. . . . . . • • • 
Professional Training of Counselors • • • • • • • 
\ 
ix 
56 
58 
61 
x 
·Table Page 
19. Experience as ~ Counselor • • • • • • • • • • • • 63 
20. Tools and Techniques Used by Counselors • . . . . 65 
• 
21. Consultants and Agencies Available for Student 
Referral. . . . . . . . . . . . . . . . . . . . 67 
22. The Scheduling of Student-Counselor Interviews 
in Small Schools Ranked According to Frequency. 69 
23. The Scheduling of Student-Counselor Interviews 
in Medium-Size Schools Ranked According to 
Frequency . • • • • • • . • • • . • • • . • • • 69 
24. The Scheduling of Student-Counselor Interviews 
in Large-Size High Schools Ranked According 
to Frequency .•••.••...• . . . 
25. Means by Which Educational Information Is Made 
71 
Available to Students • • • . . • • • • . • • • 74 
26. Means by Which Occupational Information Is Made 
Available to the Students • • • • • • • • • • • 75 
27. Counse!or's Affiliations with Professional 
Org.ani.zations • • • • • • • . . . . . . . . 
28. Percentage of Counselor Responses on Extent to 
Whirh Provisions Are Made to Facilitate 
77 
Guidance Services • • • • • • • • • • • • • • • 78 
29. Total Number and Percentage of Counselor 
Responses According to the Extent to Which 
Provisions Were Made To Facilitate Guidance 
30. 
Services ••.•• • • • • • • • • • • • • • 
Counselors Familiar with the Booklet Guidance 
for Christian School§ • • • • • • • • • • • 
31. Guidance for Christian Schools as Basis for 
• • 80 
• • 83 
Schools' Guidance Program as Seen by Counselors 83 
32. Attainment of Goals for Guidance •• . . . 86 
33. Number of Years of Teaching Experience. • 89 
34. Number of Course Credits in Guidance by Faculty 
Members • • • • • • • • • • • • • • • • • • • • 90 
Table 
35. 
36, 
xi 
Appraisal of Guidance Services by Teachers 
in Small High Schools • • • • • • • , , , , 
Appraisal of Guidance Services by Teachers in 
Medium-Size High Schools, ••••••••• 
37, Appraisal of Guidance Services by Teachers in 
Pap 
• • 92 
. . 94 
Large High Schools'. • . • , . , • . • . • . 9 5 
38. Appraisal of Guidance Services by Teachers in 
the Combined High Schools • • • • • . • . . • . • 97 
39. Mean Attitudinal Rating of School Personnel and 
Committee Members • • • • • • . • • . • . • . . 102 
40. Analysis of Variance of Attitudes of Principals, 
Teachers, Counselors, and Committee Members • • 104 
'· 
\ 
CHAPTER I 
THE PROBLEM 
• 
• INTRODUCTION 
,, .... 
The field of guidance, within the broader context of 
education, has had both a difficult and complex development. 
It has only been in about the last two decades that guidance 
services have come to be recognized as an integral part of 
the modern, on-going school system. The National Defense 
Education Act, passed by Congress in 1958, which provides 
funds for guidance and counseling training institutes, 
fellowships for counselor preparation, and expanded guidance 
and testing programs in the schools, seemed to provide the 
... 
. 
kind of recognition and legitimacy that had been previously 
lacking. Many public schools were quick to establish and 
maintain guidance services with the newly acquired financial 
support of national, state, and local governments. So rapid 
was their growth that today many public schools are critically 
reevaluating their guidance programs for cut-backs where there 
is duplication or over-extension of services. Counseling and 
guidance services in non-public schools, however, have tended 
to lag behind, primarily due to the lack of financial support 
enjoyed by many of the public schools. 1 
1Bruce Kremer and Thomas Emmett, 11 Counse ling and C:tli ctmwe 
in Non-Public Schools, 11 Personnel and Guidance Journa 1, ( Apd l, 
1967). 
1 
2 
One must immediately recognize that eduoation~l 
methods and practices are constantly changing. 11 Every person 
involved in the field of education, be he student or employed 
• 
professional, is bombarded increasingly by evidence that every-
thing he has known is changing in society and in the school. 
The changing world, with its complexities, demands frequent 
adaptation on the part of individuals and institutions. 111 
Because guidance services are part of the ever-
changing needs of people, guidance must be continuously 
evolving and developing to meet new problems and pressures. 
Administrators, guidance workers, and teachers, who are 
willing to appraise ~he effectiveness of their guidance pro-
gram by looking backward at what has been done, surveying 
present actiyities, and by looking ahead to see what needs to 
be done, will be able to more adequately meet the challenges 
expressed repeatedly by leaders in the field of guidance. 21 3,4 
THE PROBLEM 
Previous studies have made reference to the fact that 
1Anthony Humphreys, Arthur E. Traxler, and Robert D. 
North, Guidance Services, (Chicago: Science Research 
Associates, 1967), 1. 
2Ibid., 3. 
3Lester Downing, Guidance and Counseling Services: 
An Introduction, (New York: McGraw-Hill, 1968), 358. 
. 4George E. Hill, Evaluation of Guidance Services, 
Clearing House, 1963, 37:275-280. 
'· 
3 
the secondary schools affiliated with the National Union of 
Christian Schools have accomplished little in the area of 
establishing guidance services for their stu~ents, 1 and,· 
secondly, that recommended standards established by advisory 
and accrediting agencies-have not been met. 2 To date, however, 
no comprehensive study has been conducted as to the nature 
and scope of the guidance services in these secondary schools. 
In order to evaluate current guidance practices, and to 
insure sound progress in the development of future services, 
a survey and appraisal of existing conditions is deemed 
necessary. 
PURPOSE OF THE STUDY 
Tpis study was designed to determine the current, status 
of the guidance services in secondary schools affiliated with 
tJ:e National Union of Christian Schools. MorA spr·r' r; r.,lly, 
the purpose of this study is to seek answers to the following 
questions: 
1. What is the nature and scope of the guidance 
services offered in the high schools affiliated with the 
National Union of Christian Schools? 
1James Harvey, 11 A Study of the Guidance Resources of 
Students in High School.a Affiliated with the National Union of 
Christian Schools in Michigan and Illinois," (Unpublished 
doctoral dissertation, Michigan State University, 1960). 
2Martin Essenburg, 11 Accreditation and the Calvinistic 
High Schools," (Unpublished doctoral dissertation, Univc1•sitv 
of Michigan, 1969). . 
4 
2. Who has the responsibility of directing and 
coordinating the guidance services, and what are their qualifi· 
cations? 
. I 
3. Is there agreement in attitudes toward guidance 
services between administ~ation, teachers, and counselors? 
4. What recommendations and suggestions can be made 
which would enable schools involved in the study to improve 
or extend their existing guidance services? 
BACKGROUND OF THE CHRISTIAN SCHOOL MOVEMENT 
In order for the reader to become oriented to the 
present study, a brief review will be presented of the factors 
influencing the development of the schools which comprise the 
National Union of Christian Schools. Primary resources for 
.. 
~ 
the review are The Roots of the Calvinistic Day School Movement, 
by Donald Oppewal, 1 and .'.!'..ru! Christian Reformed Church, by John 
K . 2 romminga. Oppewal has identified four major roots which 
are commonly shared by the students, parents, staff and school 
board members of the nearly 300 schools which comprise the 
National Union of Christian Schools: (1) the Netherlands; 
(2) the Christian Reformed Church; (3) the Bible; and, (4) the 
American culture. 
1Donald Oppewal,·~ Roots of the Calvinistic Day 
School Movement, (Grand Rapids: Calvin College Monograph 
Series, 1963). 
2John Kromminga, The Christian Reformed Church, 
(Grand Rapids: Baker Book House, 1949). 
5 
The Christian school movement was begun in the latter 
part of the nineteenth century by the congregations of the 
Dutch Reformed and Christian Reformed Churches. Its people, 
• 
primarily of Dutch extraction, had immigrated to the United 
States in 1847. They were deeply rooted in the Calvinistic 
tradition formed in Geneva, Switzerland, by John Calvin in 
the sixteenth century. This tradition had subsequently 
spread throughout western Europe. Following the writings of 
Dr. Abraham Kuiper and Dr. Herman Bavinck, their Calvinistic 
convictions necessitated the development of an educational 
system stressing the sovereignty of God in all aspects of life. 
State opposition in the Netherlands to such an educational 
system forced their immigration to America. They settled in 
the area now~nown as Holland, Michigan. Soon differences 
arose in the group, and a small number broke away from the 
Dutch Reformed Church and began a new denomination called 
Christian Reformed. They established the first denominational 
school in Holland, Michigan, in 1857. The original schools 
~ere parochial, not parent-controlled, as they are today. 
In 1892, the Christian Reformed Church, a denomination 
which currently has about 280, 000 members, relinquished the 
direct control of the schools to societies primarily composed 
of church leaders and parents. The organization and direct 
'· 
control of the schools then became the responsibility of the 
society rather than that of the church council members. 
Even though the schools were taken out of the direct 
' 6 
control of the church, the Bible and the interpreted Biblical 
basis for education. has continued to be stressed. 
Although the Calvinistic School in America has tried 
to live up to its Kuyperian traditions as "a school free 
to seek its own ends and not those of any denomination, 
it has nevertheless always unashamedly declared that its 
educational program and policies are rooted in and justi-
fied by Biblical concepts concerning man and society. 
The specific interpretation 9f these concepts has, of 
course, been given from the point of view of Calvinism, 
and, more specifically, the Calvinism of the Nether-
lands. . • . It is the Bible as interpreted by this 
religious and intellectual tradition that shapes the 
contours and provides the intellectual roots for the 
Calvinist school system. 1 
The fourth root of this educational system was the 
American culture. The influence of the Netherlands was strongly 
felt for many years,· but as the children, and later their 
children, became more and more Americanized, its influence 
inevitably waned. There was a strong effort that followed to 
adjust to the American social and educational scene. 
However, for about two decades after this initial 
period of concern, roughly 1925-45, there was not much 
talk about cultural relevance. Public school literature 
during this period was filled with discussions about the 
implications of education for democracy, but the Calvinist 
schools seemed to have little concern for such matters. 
There was perhaps a new realization that cultural adaptation 
often involves the loss of distinctiveness. The concept 
of strength in isolationism seems to have been quite 
influential during that period, and it has persisted to 
some degree in various communities to the present time.2 
In 1920, these schools banded together to form the 
National Union of Christian Schools. The purpose of this 
'· 
1oppewal, .Q.Q· cit., 27. 
2Essenburg, .Q.Q. £.it.., 17, 18. 
' 
7 
·organization as outlined in its constitution is 11 ••• to 
further the interest.a o~ Christian Education. 111 It i• 
important to note that the organization has only an advisory 
., 
and promotional capacity, as the local school societies are 
autonomous and each has the final authority for its own 
schools. The society elects a school board which is given 
authority to carry out the day to day business of running the 
school. Currently the National Union of Christian Schools, 
. 
located in Grand Rapids, Michigan, publishes the monthly 
journal, The Christian Home and School, publishes textbooks 
and teaching aids, distributes films, sponsors workshops and 
conventions, helps establish new schools and aids in teacher 
placement. 
The ~ational Union of Christian Schools is currently 
composed of 295 primary and secondary schools, and has affil-
iate membership with four colleges. T ,; ;: •, 
primary and secondary schools is 63,612. The full-time faculty 
serving the schools numbers 2,739. 2 A survey conducted in 
1970 indicated that 77.4%.of the students in primary and 
secondary schools affiliated with the National Union of 
Christian Schools are from the Christian Reformed Church. This 
figure decreased from 84.7% as noted in the 1960 survey. 
This would indicate that, 11 0ur Christian schools are being a 
I, 
greater service to a wider cross-section of the general 
1National Union of Christian Schools Directory, 
1970-71, 20. ~ 
2Ibid., 245-246. 
I 
i 
·-... ---~ -- . 
I 
1> 
t' 
8 
. 1 population. 11 Other churches represented include the 
Reformed Church of America, the Protestant Reformed Church, 
the Orthodox Presbyterian Church, and a few students from 
• 
other evangelical reformed churches. Most of the teachers 
in the Christian school system receive their training at 
Calvin College, which is the only school directly under 
the control of the Christian Reformed Church. 
DEFINITIQN OF TERMS 
In an effort to avoid semantic confusion, the follow-
ing terms will be used as defined: 
1. Christian high schools are defined as those 
secondary schools affiliated with the National Union of 
Christian Schools • 
.. 
2. Guidance services in the Christian schools include 
those activities which assist the student in achieving his 
maximum potential for living a full, productive life that 
honors God, and which helps him to achieve the self-
understanding and self-d~,rection necessary to make a maximum 
adjustment to school, home, and community. 
3. Counselor is the term used to designate those 
persons who spend half-time or more of the school day carrying 
out the responsibilities of providing guidance services within 
the Christian high schools. 
1rbid., 246. 
9 
4. A part-time counselor is one to whom some limited 
time of the school day is assigned, less than half-time, to 
guidance activities with the remainder of the day confined 
" 
to teaching or other responsibilities. 
5. Principal is defined as the administrator or 
headmaster of the Christian high school. This definition 
does not include the superintendent of the school district 
or other persons with administrative responsibilites. 
6. Teachers are those people involved in teaching, 
half-time or more, in the Christian high school. Persons 
with part-time guidance responsibilities who also teach are 
considered counselors rather than teachers for the purposes 
of this study. 
7. 'Educational Policy Committee members are those 
members of the School Administrative Board that has direct 
responsibility for deciding and implementing the eduLal i u ... 11 
policy of the individual Christian high schools. 
LIMITATIONS OF THE STUDY . 
1. This study is limited to an investigation of the 
nature and scope of guidance services in Christian high 
schools affiliated with the National Association of Christian 
Schools. 
2. The sampling was limited to Christian high schools 
located in the area of the North Central Association of 
Secondary Schools and Colleges. 
3. Although the questionnaire is a recognized researC'h 
10 
technique, 112 the use of questionnaires evidences certain 
weaknesses. There is the possibility that some items in 
the questionnaire were misconstrued by the pa~ti~ipants and 
I I 
that some of the answers were not always ope\lY candid. 
However, every effort was extended in the construction and 
administration of the questionnaires to minimize these problems. 
4. The results of this study should be applied to 
other school systems with the realization that the Christian 
high schools are rather unique in organization, administration, 
and autonomy of staff and students. 
1Robert H. Knapp,, Practical Guidance Methods for 
Counselors, Teachers and Administrators, (New York: McGraw 
Hill, & Co., 1953), 3:-- , , 
2
Franklin R. Zeran and Anthony C, Riccio, Organin1tion 
-
and Administrati' on of Gui' dance Se · (Cl · n 1· 
.rv1ces, 11cagu: ''-all< 
NcNally & Co., 1962), 165-06. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
INTRODUCTION 
Much emphasis is found in the literature concerning 
the need for evaluation of guidance services, but apparently 
few guidance workers have attempted such studies. Articles 
in the Review of Educational Research devoted to guidance 
stress the inadequate, incomplete, and inconclusive nature of 
published research on the evaluation of guidance services. 112 
Evaluation is not an easy task, and securing adequate criteria, 
and devising suitable research design, appears to be a major 
part of the problem. Ascertaining the nature and scope of the 
guidance services seems to be a first aspect of evaluation. 
A survey was made of the available literature per-
taining to guidance services on the secondary school level. 
This material was reviewed for information and methods for 
determining the nature and scope of guidance services in the 
Christian high schools. Related literature will be presented' 
in the following manner: (1) guidance programs in public high 
1John M. Rothney and Gail F. Farwell, 11 The Evaluation 
of Guidance Personnel Services," Review of Educational 
Research, XXX (Apr., 1960), 234. 
2R. Wray Strowig and Gail F. Farwell, 11 Programmatic 
Research, 11 Review of Educational Research, XXXIV, (Apr., 
1966), 327. 
11 I 
,I 
12 
schools; and, (2) ~idance programs in non-public high schools. 
SURVEY OF GUIDANCE PROGRAMS IN PUBLIC HIGH SCHOOLS 
Strang, 1 in a study conducted over 30 years ago, 
I 
developed several positive principles for the implementation 
of a successful guidance program. These principles appear to 
be equally important today, especially for schools in the 
developmental phase of guidance services. She pointed out: 
( 1) the necessity of beginning where the needs of students, 
teachers, and administrators are on the local level and 
proceeding from there; (2) the guidance program will grow 
only through a cooperative effort of all involved; (3) the 
importance of qualified leadership; and, (4) the necessity 
of working closely with the teachers by soliciting their 
suggestions and opinions and by providing them information 
and assistance in working with students. 
Several studies have been made concerning the scope 
of guidance services being practiced in the public high schools. 
Those presented below assisted in the formulation of ideas for 
the present study. 
A state-wide survey of the guidance practices in the 
Indiana Public high schools was conducted by Peters.2 Using 
1Ruth Strang, 11Why' Guidance Programs Fail and Succeed," 
Educational Methods, XIX, (March, 1940), 322-323. 
2Herman J. Peters, 11 A Study of Guidance Services in 
t~e Indiana Public High Schools~ 11 (Unpublished doctoral 
dissertation, Purdue University), 1950. 
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evaluative rating scales patterned after the North Central 
Association's Self Study Guide for High School Guidance and 
Counseling Programs, he suggested: a survey of guidance 
• 
services at least once every five years; a questionnaire for 
•'• 
teachers designed to secur~ teacher suggestions for imiroving 
the guidance services; a questionnaire for students used to 
determine student awareness and use of guidance services; 
and, the organization of faculty groups to study school needs 
and to plan organized guidance activities. 
Stone, 1 also using the North Central Association's 
Self Study Guide, appraised the guidance practices of 73 high 
schools in Arizona. · He organized his data according to school 
size, using three groups consisting of small, medium, and 
large-size ~chools. His findings indicated that size of 
school was an important variable in determing the extent 
rather than the kind of guidance services found in these 
schools. The programs of the small schools were, in essence, 
miniature replicas of the larger schools. 
In evaluating the guidance services in selected high 
schools in Oregon, Foster2 found that schools with more than 
1,000 students rated their general services as 11 good 11 whereas 
1Jerome W. Stone, 11 An Analysis and Evaluation of 
Guidance Practices in Arizona High Schools," (Unpublished 
doctoral dissertation, University of Southern Cal il'o1·n ia), t ll ~.t. 
2Robert M. Foster, 11 An Analysis of Guidauce Services 
in Selected High Schools in Oregon," (Unpublished doctoral 
dissertation, Oregon State University), 1967. 
. I 
I 
14 
~chools with less than 1,000 students consid~red their services 
to be only "fair~" The extent of counselor certification 
was also related to school size. In schools with more than 
• 
1,000 students, 55% of the counselors were certified, in 
contrast to only 27% in schools with enrollments less than 
500. The study also indicated that the weakest areas of the 
guidance programs were follow-up services, in-service training, 
and research. 
In an earlier study, also conducted in the Oregon high 
schools, Stafford 1 found that few of the guidance programs 
met all state requirements. He identified the lack of leader-
ship b)· the schools' d'istrict officers in encouraging the 
development of complete and coordinated programs of guidance 
to be 1 of the greatest weaknesses of the program. 
Waterloo 2 conducted a study of the guidance programs 
.iu 1} counties in Illinois. His findings indicated that: 
most schools gave greatest emphasis to service for college-
bound students; that faculty, students, and parents had rather 
vague understanding of their role in guidance; and, that 
research was practically nonexistent in the area of guidance. 
1George R, Stafford, 11 The Organizational Status of 
Pupil Personnel Programs Offered by the Oregon Public Schools," 
(Unpublished doctoral disse~tation, University of Oregon), 1962. 
. 
2Glen E. Waterloo, 11 An Analysis of Secondary School 
Guidance Programs in Seventeen Illinois Counties with Special 
Reference to the Value of the Assistance Provided by the State 
Department of Guidance Services, 11 (Unpublished doctoral 
dissertation, Northwestern University), 1965. 
L 
15 
In comparing the effectiveness of guidance programs 
1 in four select Iowa high schools, Sanborn found that each 
school varied in the amount of counseling provided, use of 
• 
teachers in the guidance program, and in the use of group 
procedures. The data further revealed that in the schools 
with the more formal guidance program, the students appeared 
to be more satisfied and more realistic about their goals. 
2 Young, investigating the current practices of guidance 
programs in the secondary schools of British Columbia, sub-
mitted the following recommendations for improvement of the 
guidance services: the administration of the guidance pro-
gram should be assig~ed to one faculty member with training 
in guidance and counseling; each school should appoint a 
guidance conunittee to establish goals and objectives for the 
~ 
guidance services and provide definitions of roles for the 
guidance personnel; regular in-service training of faculty; 
the offering of special incentives to attract qualified 
guidance personnel; the counselors should possess the minimum 
academic requirements as defined by the province; and, that 
the Department of Education assume a leadership job in pro-
viding directives and assistance to schools. 
1 Marshall P. Sanborn, 11 A Comparison of Four High School 
Guidance Programs in Terms. of Four Criteria, 11 The Persoonel and 
Guidance Journal, Vol. XLIII, (November, 1964), 293-97. 
2Robert II. Young, "Current Practict's in C~u I clm1en 
Services in the Secondary Schools of B1•it.i:~d1 Col.11111h in, 11 ( ll11-
published doctoral dissertation, Oregon State lJnlvet•s1ty), 1069. 
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In an evaluative study in the secondary school systems 
1 . 
of Caddo Parrish, Louisiana, McNeese provided the schools 
with a number of recommendations for improving their guidance 
• 
services. These recommendations suggested that: the 
information service should ~e strengthened; greater teacher 
involvement in guidance activities was imperative; increased 
emphasis should be put on placement and follow-up services; 
better utilization of information on students; additional 
clerical help should be provided for individual counseling; 
the further development of testing services; and, a periodic 
evaluation of guidance services should be a part of the 
guidance program. 
The studies cited above represent a sampling of the 
type of study which has been conducted in the past 20 years 
to ascertain the guidance practices of public secondary 
schools on a regional, state, and local basis. One study 
cited several positive principles for the implementation of 
a successful guidance program and the remaining eight studies 
represent the type of survey and evaluation practices which 
are being made on a nationwide basis. The methodology and 
resultant findings of these studies assisted in the formu-
lation of this study. 
•. 
1Robert L. McNeese, 11 An Evaluation of the Guidance 
Program in the Secondary Schools of Caddo Parrish, Louisiana," 
(unpublished doctoral dissertation, The University of 
~lississippi), 1968. 
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SURVEY OF GUIDANCE PROGRAMS IN NON-PUBLIC HIGH SCHOOLS 
The development of guidance services in non-public 
schools has been slow'and,,as a consequence, few evaluative 
studies have been made. The vast majority of st~dies about 
the extent and effectiveness of guidance services in non-
public schools have been conducted in the Catholic high 
schools, with most of these studies occurring within the past 
10 years. A survey of studies in the Catholic and other non-
public schools which contributed to the formulation of ideas 
for the present study are presented here. 
Two studies of national scope made in the mid-fifties 
revealed that relatively few significant changes were made in 
the guidance practices of the Catholic high schools over the 
previous 10 years. Hartnett•s 1 study revealed deficiencies 
in follow-up services, referral sources, and remedial pro-
grams, and the need for improvement in the areas of counseling 
and testing. 2 Stack used data collected from over 1,800 
schools to ascertain the nature and scope of guidance services 
in the participating schools. He found that, although 
Catholic educators were making efforts at initiating and 
improving guidance services, major weaknesses in the areas of 
1James L. Hartnett, 11 A Study of Guidance Practices in 
Catholic Secondary Schools in the United States, 11 (Unpublished 
master's thesis, The Catholic University of America), 1956 • 
. ,..,.. 
2Philip L. Stack, 11 A National Study of Guidance 
Services in the Catholic Secondary Schools," (Unpublished 
doctoral dissertation, The Catholic University of America), 
1958. 
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organization, lack of qualified leadership, placement, follow-
up, remedial services, and in-service training were preventing 
• 
significant positive changes from taking place. In another 
national survey of Catholic secondary schools cort~ucted almost 
- 1 
.10 years after those of Hartnett and Stack, Doyle and Duffy 
found the quality and quantity of guidance services virtually 
unimproved. Their data revealed that: almost 44% of the 
Catholic secondary schools have no particular time allotted 
to guidance services during the school day; that approximately 
2,250 additional full-time counselors are needed to staff 
the schools to obtain.a full-time counselor-student ratio of 
1:300; and, that wide variations exist where full-time 
personnel ar~ employed in their professional education, 
experience, and commitment to the field of guidance. 
A study by Lee 2 also revealed that guidance programs 
in Catholic schools were inclined to be informal, without 
central organization, and deficient in providing guidance 
services to students. 
In a survey of guidance services in the secondary 
schools of the diocese of Cleveland, Bacher3 found that the 
1Robert E. Doyle.and Joseph C. Duffy, 11 The Status of 
Counseling and Guidance in.Catholic Secondary Schools," National 
Catholic Guidance Conference Journal~ X, (Sprin~, 1966), 212. 
2James M. Lee, 11 Guidance in Catholic High Schools: 
Research in the Last Decade," National Catholic Guidance Con-
ference Journal, IX, (Winter, 1965), 109-110. 
3R. E. Bacher, 11 A Survey of Guidance Setvices in the 
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principals carried most of the guidance responsibilities in 
the schools, and that none of the full-time counselors were 
employed by the schools were certified. 
• 
The following three studies were of particular value 
to the present study. 1 The £irst study, by Kremer and Emmet, 
attempted to clarify current guidance practices in the 103 
Catholic secondary schools in the Archdiocese of Detroit. 
The survey, divided into two sections, sought detailed infor-
mation about the provisions of 30 specific guidance and 
counseling functions in the schools, and, secondly, attempted 
to identify information about personnel given the responsi-
bility of implementing the guidance functions. The data, 
when compared with services offered by public schools in 
the same areaJ revealed that Catholic schools lagged far 
behind in terms of professional competency of those performing 
counseling services, and in terms of the extent to which these 
services are available to the students. 
According to their survey, the size of the schools 
seemed to be an important variable to the availability of 
guidance services. In almost half of the small schools in 
this study, non-qualified personnel were performing the 
Secondary Schools of the Diocese of Cleveland, 11 (Unpublished 
doctoral dissertation, Wes~ern Reserve University), 1960. 
1Bruce J. Kremer and Thomas A. Emmet, 11Counseling 
and Guidance in Non-Public Schools," Personnel and Guidance 
Journal, XLV, (April, 1967), 781-784. 
\ 
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guidance responsibility. In the medium-si~ed schools, almost 
one-third of the sc_hools had no one designated to provide 
guidance services to the students, and in those which did 
• 
provide personnel for this purpose, over 20% were unqualified 
to do so. The picture was.somewhat brighter in the larger 
schools, all of which made provision for guidance services 
in their schools, and in only 18% of the schools were these 
services performed by non-qualified personnel. 
The three factors which seriously burdened the growth 
of guidance services in the schools were: lack of qualified 
personnel; lack of provisions for guidance, including facili-
ties, equipment, and· materials; and, the lack of in-service 
training in guidance procedures for faculty. 
Jan~s 1 conducted a study in 1968 designed to: 
(1) identify the guidan~e services available to high school 
students in the Diocese of Lafayette, Louisiana; (2) to 
evaluate these services to determine their strengths and 
weaknesses; and, (3) to formulate recommendations from the 
conclusions of the research for improving the guidance services 
of the schools in the Diocese. 
Using a questionnaire which she designed, Janes sought 
to gain information in the following areas: (1) general 
1
catharine B. Janes, "An Evaluation of Guidance 
Services for High School Students of the Diocese of Lafayettf•, 
Louisiana," (Unpublished doctoral dissertation, the University 
of Mississippi), 1968. 
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information; (2) general organization; (J) guidance staffJ 
(4) referral agencies; (5) individual guidance services; 
(6) informational services; (7) counseling services; 
• 
(8) placement and follow-up; (9) special characteristics of 
the guidance services; (10) general evaluation of the 
guidance services. 
From her findings, Janes revealed that: ( 1) the 
number of formally organized guidance programs was limited 
and grossly inadequate; (2) there was a definite need for 
trained counselors in all schools as well as a need for 
adequate physical facilities for the guidance staff; (3) the 
necessity for the implementation of a more comprehensive 
testing program; and, (4) placement and follow-up services 
were all but non-existent. 
The third study which is of particular importance to 
the current study was conducted in 1961, by Wierzbowski. 1 
She studied the status of guidance services in the Catholic 
secondary schools of the Archdiocese of Chicago. Data were 
obtained by means of separate questionnaires completed by 
administrators, teachers, guidance counselors, and students, 
which, with the exception of the student questionnaire, form 
the basis for the questionnaires used in the present study. 
The Questionnaire for Administrators yielded the 
1Sister Mary Bonita Wierzbowski, 11 Survey and Appraisal 
of Guidance Services in the Catholic Secondary Schools of the 
Archdiocese of Chicago, 11 (Unpublished doctoral dissertation, 
Loyola University), 1961. 
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following information: (1) all of the administrators 
recognized the need for an organized program of guidance 
activities, and a majority of these have made nrovisions for 
implementing such a program in their schools; (2) most 
administrators themselves teok the initiative in developiJl?: 
their school's guidance program and assumed the role of the 
guidance coordinator in two-fifths of the schools; (3) the 
cost of guidance services and materials was not specifically 
included in the school budgeti and, (4) administrators' 
comments and suggestions for the improvement of the guidance 
program revolved around the following factors: more time; 
more and better trained guidance personnel; clerical help; 
more .adequate in-service training techniques; greater use of 
group guidance and community resources; and, a plea for 
support of superintendents to back up local principals in 
setting up and maintaining a well-organized guidance program. 
The Questionnaire for Counselors revealed that only 
5 of the 21 counselors had met state certification requirements 
regarding semester hours of credit in guidance and other 
related courses. The weakest areas in the professional 
training of the counselor appeared to be in such courses as 
occupational and group guidance, mental health and personality 
problems, and educational ~easurements. More than one-half 
of the counselors listed a heavy teaching load, too many 
counselees, and extra-class responsibilities as main reasons 
for not contacting the desired number of students. 
23 
Data from the Questionnaire for Teachers revealed that 
a majority of teachers felt the availability of student records 
• to be the strongest feature of the guidance program. Other 
major strengths in order of frequency were: the individual 
inventory; cumulative records; educational information; and, 
individual counseling. The most neglected phases in order 
of rank were the placement and follow-up services, information 
about drop-outs, referral to the counselor as a resource 
person, and allotment of adequate time for guidance and 
counseling. 
According to the teachers, the factors that handicapped 
the effective operation of the guidance program were the lack 
of time, over~oaded teaching schedules, the lack of qualified 
. 
personnel, lack of communication, student apathy, and the 
lack of awareness on the part of the teachers of the necessity 
of guidance. 
Voluntary comments and suggestions of the students 
illustrated the need for more adequate provisions for individual 
counseling on school time; more help with personal problems; 
more counselors; more opportunities for counseling for the 
lower classmen; guidance classes based on student needs and 
student problerus; addition of lay teachers to the guidance 
staff; more timely informat~on regarding occupational 
opportunities; future planning and part-time employment; and, 
the establishment of a placement bureau within the school. 
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It is important to note that other than the studies 
conducted in the Catholic schools, research regarding the 
guidance services in other non-public schools is not available • 
• 
The only exception to this is three rather unrelated studies 
done in the secondary schoo~s affiliated with the National 
Union of Christian Schools. 
Harvey, 1 in 1960, conducted a study concerned with 
gathering basic data regarding the problems and guidance 
resources of students in Christian high schools. He used the 
Mooney Problem Check List, High School Form, 1950 Revision, 
and a Sources of Guidance Questionnaire as the means for 
gathering the data. His results indicated the following: 
(1) there were significant differences between the sexes con-
cerning prob1ems marked, but differences were not apparent 
between students on different grade levels or in different 
sized schools; (2) there were significant differences between 
Christian school males and public school males concerning prob-
lems checked, but only one area of difference between Christian 
school females and public school females; (3) Christian school 
leaders and teachers agree concerning the "ideal" primary 
source of guidance for Christian school students in 10 of the 
11 designated problem areas; (4) there are significant dif-
ferences between the "ideal" source of guidance listed by the 
leaders and teachers, and the sources of guidance the schools 
1Harvey, .QQ• cit. 
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report they do use in over half of the Mooney problem areas; 
and, (5) students of different sexes, grade levels, and size 
of schools do not differ basically in the sourc~s of guidance 
they report using. 
A 1969 study by Essenburg1 concerning accreditation 
in the Christian high schools revealed that no schools met 
the combined requirement for certification in the areas of 
student-co~nselor ratio, and the academic preparation of the 
counselors as stated by the North Central Association of 
Colleges and Secondary Schools. This caused Essenburg to 
conclude that one of the weakest components found in this 
'>; 
system of schools, when measured against the criteria employed 
by the North Central Association is that of guidance services. 
Most of the schools do not provide a qualified person who 
devotes a sufficient amount of time in the field of guidance. 
During the spring of 1970, a study was conducted by 
Pennings and Englehard 2 to ascertain the role of the guidance 
counselor in the Christian high schools. Questionnaires were 
sent to all the high schools affiliated with the National 
Union of Christian Schools, and responses were obtained from 
slightly more than half the schools. A total of 24 counselors 
and 1,614 students participated in the study. Their responses 
1Essenburg, .Q.Q.. cit. 
2Richard Pennings and John Englehard, "Counselors 
Have Role Ambiguity," Christian Educators' Journal, 
(January, 1971), 7-8. 
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revealed considerable ambiguity regarding the role of the 
counselor. 
Whereas half of the counselors felt thei--r primary 
role to be that of personal-problem counselor, only 15% of 
the students felt this to be-their primary role. There was, 
however, no consensus among the students regarding what their 
counselors should be doing. Of equal importance is the fact 
that only 2-5% of the counselors spend a relatively greater 
amount of time in personal-problem counseling. This would 
tend to indicate that a majority of counselors are spending 
time doing a type of counseling they consider to be of 
secondary importance. 
The authors recommended that a definite measure be 
taken to clarify the role of the counselor in the Christian 
high schools, both from the students' and the counselors' 
perspectives. Secondly, since 70% of the counselors felt 
they had too many responsibilities, it is likely that 
administrators, who often add teaching and administrative 
responsibilities to the counselors' duties, also may need a 
clearer definition as to the role of the counselor in their 
schools. Finally, it was recommended that the formation of 
an association of Christian school guidance personnel would 
enhance communication among· counselors in an effort to promote 
an exchange of ideas and lead to a clarification of the 
counselor's role. 
The studies conducted in the non-public schools 
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previously cited include eight representative studies con-
ducted in national, state, and local Catholic high schools, 
and three studies relating to the guidance programs in the 
Christian high schools. All studies seem to indicate that 
there is a serious situation existing in the lack and 
inadequacy of guidance services in the non-public high 
schools, and in the necessity for identifying and evaluat-
ing the efforts made thus far in establishing effective 
guidance services. 
These studies, as well as those previously mentioned 
from the public high schools, contributed to the formation 
of this study. The National Union of Christian Schools 
appears to hold much promise for the development of an 
extensive and fmportant non-public school system. Since 
guidance services are a vital component of a comprehensive 
educational system, this study was designed to ascertain 
the nature and scope of the guidance practices as they are 
found in the Christian high schools today. 
. CHAPTER III 
METHODS AND PROCEDURE • 
This chapter includes __ the scope of the study, a 
description of the research methods employed, the instruments 
used for gathering the data, the collection of the data, and 
the treatment of the data. 
SCOPE OF THE STUDY 
This investigation included those secondary schools 
affiliated with the National Union of Christian Schools which 
are geographically located in the area of the North Central 
Association of Colleges and Secondary Schools. In this area, 
.. 
comprised primarily of mid-American states, are 21 Christian 
high schools with slightly over 75% of all students enrolled 
nationally in Christian high schools, One school, however, 
located in New Mexico, was omitted from this study because it 
is an Indian mission school and is under the direct control 
of the Christian Reformed Church's Board of Home Missions. 
This left a total population of 20 schools and an enrollment 
of approximately 9,000 students. 
Although all the schools which participated in this 
study are located primarily in the midwestern section of the 
United States, it is hoped that the results of this study 
can be representative of the nature and scope of guidance 
services in other Christian high schools, and can provide 
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TABLE 1 
DATA ON SCHOOLS COOPERATING IN THIS STUDY 
• 
Enroll- No. of 
Name 
Central 
East 
South 
Calvin 
Holland 
Unity 
Kalamazoo 
Western 
Michigan 
Northern 
Michigan 
Timothy 
Illiana 
Chicago 
Central 
Wisconsin 
Location ment Teachers 
Grand Rapids, Mich. 745 33 
Grand Rapids, Mich. 600 26 
Cutlerville, Mich. 585 26 
Grandville, Mich. 440 23 
Holland, Mich. 884 37 
Hudsonville, Mich. 611 36 
Kalamazoo, Mich. 600 27 
Muskegon, Mich. 457 18 
M6Bain, Mich. 148 8 
Elmhurst, Ill. 333 19 
Lansing, Ill. 660 34 
Palos Heights, Ill. 737 39 
Waupan, Wisc. 101 7 
Pella Pella, Iowa 352 
525 
235 
16 
26 Western Hull, Iowa 
Unity Orange City, Iowa 
Southwest Edgerton, Minn. 
Minnesota 
Central Minn. Prinsburg, Minn. 
Dakota New Holland, S. D. 
Denver Denver, Colo. 
290 
113 
109 
228 
12 
13 
6 
6 
14. 
Size 
Class 
L 
L 
M 
M 
L 
L 
L 
M 
s 
M 
L 
L 
s 
M 
M 
s 
s 
s 
s 
s 
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relevant and applicable data for those Christian high schools 
located in other areas. The basic similarities of all 
Christian high schools, according to the social, economic, 
racial, and religious backgrounds of the students and staff, 
the curricula, and in the structure of the schools make this 
application more feasible than in schools with differing 
structure, background of students, and approach to education. 
The high schools participating in this study, Table 1, 
were classified according to size as a basis for interpre-
tation of data in preference to geographical location by state 
or region. A three-class system based on student enrollment 
was used. 
Large: 
Medium: 
Smalr: 
600 or more students 
Between 300 to 599 students 
Less than 300 students 
The 20 Christian high schools participating in this 
study divide into three categories, seen in Table 2. 
Small 
N % 
6 30 
TABLE 2 
DISTRIBUTION OF PARTICIPATING SCHOOLS 
ACCORDING TO ENROLLMENT 
Medium Large 
N % N % 
7 35 7 35 
Total 
N '.'~ 
20 100 
The individuals used in this study include all of 
the principals of th~ participating Christian high schools, 
!: 
'' 
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a random sample of te.achers who were selected by employing a 
table of random numbers reproduced by Lundquist, 1 all of the 
persons with formal guidance responsibilities as pesignated 
by the principals, and the members of the Educational Policy 
Committee of each of the schools responding to the question-
naires. 
THE INSTRUMENTS OF THE STUDY 
Two types of research were used to gather the neces-
sary data for this study. The first of these consists of a 
descriptive-survey type of research used to gather informa-
tion about the scope of the guidance services in the Chris-
tian high schools. This information was obtained by means of 
three questionnaires designed to obtain specific answers to 
the major questions of the study which were submitted to 
administrators, selected teachers, and counselors in the 
cooperating high schools. 
The questionnaires were based on guidance practices 
considered desirable by the National Union of Christian 
Schools, and were established as criteria for evaluation of 
the actual guidance practices that were being used in the 
schools. These practices included the following areas: testing 
services; information services; in-service training service; 
group guidance service; individual counseling; placement servic~; 
1E. F, Lundquist, Statistical Analysis in Educational 
Research, (New York: Houghton Mifflin Co., 1940), 26 :2-:20.t.. 
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referral service; and, follow-up service • 
. I 
The second method used to gather the data for this 
study consisted of an attitude toward guidance questionnaire 
submitted to the administrators, selected teachers, counselors, 
and members of the Educational Policy Committee in each of 
the participating schools. 
Questionnaire for Administrators 
The. Questionnaire for Administrators (Appendix B, 
page 138) is based on an instrument devised by Wierzbowski. 1 
She used such devices as Evaluative Criteria2 (Section 6, 
1950 Edition), and Erickson and Smith•s3 check list for 
measuring the effectiveness of the guidance program in the 
development of this questionnaire. The instrument was revised, 
however, to more accurately correlate with the purposes of 
this study. The revisions were based on a study of similar 
instruments and on suggestions of the faculty advisors. An 
appraisal scale was incluqed in the questionnaire to determine 
to what degree provisions for guidance are expedited in the 
schools. 
1Sister Mary Bonita Wierzbowski, .Q..Q.. cit, 
2Evaluati ve Criteria, (Washington~ D. C.: The Cooperative 
Study of Secondary School Standards, 1950J, Section 6, 
219-234. 
3c. E. Erickson and G. E, Smith, Organization and 
Administration of Guidance Services, (New York: McGraw-Hill 
Book Co., 1947), 240-252. 
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Questionnaire .f.Q!: Counselors 
A revised form of Wierzbowski's 1 questionnaire for 
counselors (Appendix B, page 144) was used to obtain informa-
tion about the counselors' qualifications, academic and work 
backgrounds, and general information about the types of guid-
ance services offered in their schools. An appraisal scale 
similar to that sent to administrators was used for counselors 
to evaluate· their guidance services, and, secondly, to be used 
as a means of comparing the responses of the two groups. 
Questionnaire for Teachers 
Check lists by Kitch and McCreary2 and Wierzbowski3 
form the basis for many of the items incorporated in the 
Teacher's Que~tionnaire (Appendix B, page 152). Part I of 
the three-part questionnaire was designed to ascertain the 
teacher's general professional training and years of teaching 
experience. Part II was comprised of questions formulated to 
determine the nature and scope of the guidance services in 
their particular high school and suggestions for improving 
the services. 
Attitudes Toward Guidance Questionnaire 
To assess the attitudes of the subjects toward the 
1wierzbowski, .Q.Q. cit. 
ii 
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school guidance program, a questionnaire developed by Barker1 
was used. (Appendix B, page 155.) The scale was designed 
specifically for determining attitudes toward a guidance 
• 
program using Thurstone equal-appearing-intervals. In order 
to improve item selection, the author used the Likert Method 
of summated rating. Scaling by the method of equal-appearing-
intervals is a laborious activity, but the instrument 
resulting from this process has the advantage of simple 
administration, scoring, and interpretation. 
COLLECTION OF THE DATA 
After the questionnaires were revised and considered 
by the advisors to be adequate for the purposes of this study, 
contact was made with the National Union of Christian Schools 
to gain their cooperation in the study and to solicit their 
advice on how to~approach the individual schools for maximum 
response and cooperation, Letters (Appendix A, page 134) 
explaining the nature and purpose of the study and requests 
for cooperation from the principals were sent out in the 
first week of March, 1971. It was also stated in this letter 
that each principal would be personally contacted by telephone 
shortly thereafter to ascertain to what extent he would be 
able to cooperate in the study. All of the 20 principals 
1Donald F. Barker, "Development of a Scale of Attitudt>s 
Toward Guidance," Personnel and Guidance Journal, June, 1960, 
1077-1083. 
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contacted agreed to give their wholehearted cooperation, with 
the majority voicing their opinions that such a study was 
needed in the Christian high schools. The principals were 
then informed that the material to be used in the study would 
be mailed to them within the week. The materials for the 
three high schools in the Chicago area were personnaly deliv-
ered for the sake of convenience. Collection of the completed 
questionnaiPes was also discussed via the telephone. It was 
generally agreed that the participants would place the com-
pleted questionnaire in an envelope attached to each question-
naire and return it, sealed, to a central person, generally 
the secretary, for collection. Large, pre-paid envelopes were 
provided each school for the return of the collected material. 
The members of the Educational Policy Committee were provided 
self-addressed, pre-paid envelopes to return the questionnaire 
directly to the sender. Each envelope was marked with a 
number to easily identify the individual school. 
A cover letter (Appendix A, page 136) briefly out-
lining the steps to be followed was sent with the material to 
each school. A suspense date for the return of the material 
was recommended. This date coincided with the end of the 
month of March, and provided the participants with approxi-
mately 10 days in which to distribute, complete, collect, and 
return the material used in the study. The last of the 
responding schools returned their completed questionnaires by 
the end of the following month. 
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The instructions to the principals included the dis-
tribution of the questionnaires to the teachers, counselors, 
and members of the Educational Policy Committee •• The names 
of seven teachers which were randomly selected from a list of 
the teachers in each of the Christian high schools as found 
in the National Union of Christian Schools annual directory 
were provided to each principal. The seventh name was desig-
nated as an.alternate to be used if, for some reason, one of 
the first six were unable to complete the questionnaires. A 
total number of 118 Questionnaires for Teachers was mailed 
to the schools. Two of the schools used in the study had 
only five teachers on their staff, so they received only five 
teacher questionnaires. The teacher sample provided 107 
usable questionnaires, representing 90.7% of the total 118 
Questionnaires for Teachers mailed to the participating high 
schools. 
The names of the 27 counselors obtained from the 
principals via the telephone conversations were included in 
the material sent to the schools with a corresponding number 
of Questionnaires for Counselors. Twenty-five counselors, 
93.1%, responded to the Counselor Questionnaire. In four 
schools used in the study, the principal himself assumed the 
responsibility for providing what guidance services were 
available in their school. These principals were asked only 
to complete the Questionnaire for Administrators since mucl1 
of the material in the two forms is overlapping. 
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The Question~aires for Administrators were included 
in the material with instructions that they were to be com-
pleted by the principal himself. Twenty questiol\flaires were 
returned by the principals, representing a 100% response. 
The principals were also asked to distribute the 
Attitudes Toward Guidance Questionnaire to the members of 
the Educational Policy Committee of their schools. It was 
suggested that a few minutes be taken out at the end of the 
next committee meeting for this purpose. They were encouraged 
to complete the questionnaires at that time, since only a 
few minutes were required for this purpose. A total of 44 
usable questionnaires was returned, representing 53.6% of 
the 84 questionnaires which were mailed. Each administrator, 
teacher, and co~nselor also completed an Attitudes Toward 
Guidance Questionnaire in addition to his individual question-
naires. 
TREATMENT OF THE DATA 
The presentation of the data collected from the 
questionnaires is discussed in Chapter IV. In order to deter-
mine the nature and scope of the guidance services in the 
Christian high schools, the data which were prepared for, and 
analyzed by, computer are presented in this study in tabular 
form, according to the number, percentage of occurrence, and 
size of school. The categories defining size of school by 
enrollment include small, under 300; medium, between 300-599 
students; and large, 600 and more students. 
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The data collected from the attitudes questionnaires 
were likewise prepared for computer analysis using the 
statistical technique of a univariate analysis of variance • 
• 
The data were further prepared for several planned compari-
sons between particular groups. Significance was set at or 
beyond the .05 level of probability. 
SUMMARY 
This.chapter has presented the framework of the study 
including the scope of the study, the procedures used to 
gather the data, and the methods employed in the collection 
of the data. The instruments used in the study were discussed. 
Replies were received from all of the 20 participating schools. 
The subjects o~ the study are comprised of 20 administrators, 
107 teachers, 26 counselors, and 44 members of the Educational 
Policy Committee of the various schools. Possibly one reason 
for the good response from the persons used in this study was 
that the anonymity of the respondents was preserved. 
Chapter IV represents preparation and analysis of the data 
gathered from the questionnaires. 
CHAPTER IV 
REPRESENTATION OF THE DATA BASED ON THE 
• 
RESPONSES OF THE SCHOOL PERSONNEL 
INTRODUCTION 
The data presented in this chapter were gathered 
from questionnaires completed by 20 administrators, 25 
counselors, 107 teachers, and 44 members of the Educational 
Policy Committee of the 20 participating Christian high 
schools. In reporting the findings, the 20 schools were 
placed into three groups: small--under 300 students; medium--
between 300 and 599 students; and, large--600 or more 
students. There are six schools in the small school classifi-
cation, seven schools in the medium-size classification, and 
seven schools in the large school classification. 
For most of the items included in the questionnaire, 
the respondents were asked to simply check the appropriate 
box if the particular guidance practices were found in their 
schools, For those items not checked, it was assumed t~at 
the particular service was not practiced in the school. In 
the Attitudes Toward Guidance Questionnaire, the respondent 
was asked to check only those items with which he agreed. 
There were a few items in the questionnaires which 
required a written response. Representative written answers 
to certain questions are presented in the discussion. 
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For the purpose of clarity, the responses to each 
questionnaire will be discussed under separate headings. 
These separate headings are: Responses to the Questionnaire 
• 
for Administrators; Responses to the Questionnaire for 
Counselors; Responses to the Questionnaire for Teachers; and, 
Responses to the Attitudes Toward Guidance Questionnaire. 
QUESTIONNAIRE FOR ADMINISTRATORS 
An effective guidance program cannot become a reality 
unless it has the cooperation and willing involvement of all 
concerned. It is essential that there be a well-planned 
organizational framework and a coordinated effort to bring 
together all those involved in the guidance program. This, 
of course, requires effective leadership. The key person in 
providing leadership in all phases of the school's operation 
is the principal. It is his responsibility to provide the 
kind of framework in which the guidance functions can operate 
both smoothly and effectively. 
Personnel Responsible for Coordinating ~ Guidance Services 
Table 3 contains the principals' responses to the 
question asking for the person responsible for directing and 
coordinating the guidance services. Forty-five per cent of 
the principals functioned in this capacity. In small schools, 
the principal directs the guidance services. In most of the 
medium-sized schools, this responsibility was primarily tl1at 
of the counselor, whereas in the large schools, both the 
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administrator and counselor share this responsibility. 01d y 
one school uses a guidance committee for this purpose • 
TABLE 3 • 
PERSONNEL RESPONSIBLE FOR DIRECTING AND 
COORDINATING THE GUIDANCE SERVICES~~ 
Small Medium Large Total 
Personnel N % N % N % N %"" i\"i\" 
Principal 4 66.7 1 14.3 4 57.1 9 45. 0 
Vice Principal 1 16.7 0 0 0 0 1 5.0 
Guidance Director 0 0 2 28.6 2 28.6 4 20.0 
Counselor 0 0 5 71. 4 3 42,9 8 40.0 
Teacher-counselor 1 16.7 0 0 0 0 1 5.0 
Homeroom Teacn~r 0 0 0 0 1 14.3 1 5.0 
Guidance Committee 0 0 0 0 1 14.3 1 s.o 
~~Number of Respondents: 20 
1H~Some items were checked more than once by the respondents. 
Types of Guidance Services 
Table 4 indicates that 66.7% of the small schools 
use the decentralized type of guidance program which utilizes 
the homeroom type of guidance under the direction of the 
principal. The majority of the medium and large-sized 
schools use the centralized method of guidance employing 
the services of a guidance specialist. 
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TABLE 4 
TYPES OF GUIDANCE PROGRAMS AS SEEN BY PRINCIPALS~~ 
Small Medium Large Total 
Type N % N % N % N %"" i\i\ 
Centralized 0 0 5 71.4 5 71.4 10 so.o 
Decentralized 2 33.3 2 28.6 2 28.6 6 30.0 
Mixed 2 33.3 2 28.6 2 28.6 6 30.0 
~~Number of Respondents: 20 
~H~Some items were checked more than once by the respondents. 
Testing Practices 
A well-organized, sequential testing program is vital 
to the school's guidance program. Although there is no ideal 
program which c~n be adopted by all schools, tests of intelli-
gence, aptitude, achievement, personality, and vocational 
interest usually constitute a basic testing program. Table 5 
indicates the principals' responses to the types of tests 
that are most frequently used in the participating schools. 
Tests of student aptitude are the most extensively used tests 
in the Christian high schools. All of the administrators 
reported that aptitude tests are part of the testing program 
in their schools. Tests of achievement and intelligence are 
used in 85% of the schools. Other types of testing are 
utilized only on a limited basis. The size of the school 
does not appear to be an important variable in testing, since 
the small schools appear to offer as extensive a testing 
program as do the larger schools in the study. 
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TABLE 5 
TYPES OF TESTS USED IN SCHOOLSiE-
Small Medium Large Total 
Types of Tests N % N % N % N % 
Achievement 5 83.3 6 85.7 6 85.7 17 85.0 
Intelligence 5 83.3 6 85.7 6 85.7 17 85.0 
Reading 1 16.7 2 28.6 1 14.3 4 20.0 
Aptitude 6 100 7 100 7 100 20 100 
Job Placement 2 33.3 2 28.6 2 28.6 6 30.0 
Vocational Interest ,,5 83.3 5 71. 4 5 71.4 15 75.0 
Personality 2 33.3 4 57.1 3 42.9 9 45.0 
Other (did not 0 0 
specify) 
1 14.3 0 0 1 5.0 
~~Number of Respondents: 20 
Group Guidance Practices 
Eighty per cent of the principals indicated that group 
guidance is provided in their schools. This number, however, 
includes only 50% of the small-size schools, indicating that 
group guidance practices are used on a more limited basis in 
the smaller schools. Table 6 indicates the extent to which 
types of guidance practices are used. Orientation practices 
and chapel are found in 80%' of the schools, and homeroom, 
career days, and assemblies are group practices used in at 
least 65% of the schools. The number of principals who 
checked types of group practices was larger than the number 
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of principals indicat~ng use of group techniques. It is 
possible, then, that some of the group procedures used in the 
small schools are not recognized as such by the small school 
• 
principals. 
..~-
TABLE 6 
GROUP GUIDANCE PROVIDED IN SCHOOLS* 
Small Medium Large Total 
Technique N % N % N % N % 
Orientation 3 50.0 6 85.7 7 100 16 80.0 
Homeroom 4 66.7 6 85.7 4 57.1 14 70.0 
Chapel 5 83.3 4 57.1 7 100 16 80.0 
Career Days 4 66.7 4 57.1 5 71. 4 13 65.0 
Assemblies 4 66.7 3 42.9 6 85.7 13 65 .. 0 
College Night 2 33.3 3 42.9 4 57.1 9 45.0 
Small Groups 1 16.7 4 57.1 5 71.4 10 50.0 
-1~Number of Respondents: 20 
In-Service Guidance Training for Staff Members 
Table 7 indicates that in-service training programs 
are extensively used in the Christian high schools. Most of 
the schools employ a variety of techniques to accomplish this 
important aspect of the guidance program. Faculty meetings 
arc held in 90% of the schools. Teacher orientation and 
faculty-counselor meetings are also widely used. This is 
particularly true for the large schools as larger faculties 
45 
require more and varied contacts to keep abreast of guidance 
activities. T-group sessions which have grown in popularity 
in many aspects of life, including education, are used only 
• 
on a limited basis as a method for in-service training. 
TABLE 7 
TYPES OF IN-SERVICE PROGRAMS~~ 
Small Medium Large Total 
Types N % N % N % N % 
Faculty Meetings 5 83,3 6 85.7 7 100 18 90.0 
Teacher Orientation 3 50.0 6 85.7 6 85,7 15 75,0 
Staff Conferences 2 33,3 2 28.6 4 57,1 8 40.0 
Special Training 1 16.7 2 28.6 4 57.1 7 35,0 
Groups 
Faculty-Counselor 5 83.3 3 24,9 7 100 15 75.0 
T-Group Sessions 1 16.7 3 42,9 3 42,9 7 35.0 
~~Number of Respondents: 20 
Cumulative Records 
Cumulative records are maintained on students by all 
of the responding schools. Table 8 depicts the type of infor-
meation which is found in student cumulative records, Aca-
demic records and academic testing scores were kept by all of 
the schools. Medical history and attendance data are found in 
the records of four out of five schools. Social history infor-
mation is found in less than one-half of the responding 
schools. Moreover, the students' academic goals were evident 
in only 10% of the scI:tool records. School size appeared to Lit' 
a factor only in the area of including personality inventory 
scores as part of the cumulative record. More th~n 70% of 
the medium-size schools and 85.7% of the large-size schools 
maintained personality inventory scores in the student's 
records, whereas only one-third of the small schools did so. 
Although this practice is questionable at best, due to the 
weaknesses inherent in this type of inventory, it was noted 
that the larger schools utilizing this material also were 
schools employing the services of trained counselors. 
TABLE 8 
TYPE OF INFORMATION KEPT IN CUMULATIVE RECORDS-l~ 
Small Medium Large Total 
Information N % N % N % N % 
Medical History 6 100 5 71.4 6 85.7 17 85.0 
Social History 2 33.3 3 42.9 4 57.1 9 45.0 
Academic Records 6 100 7 100 7 100 20 100 
Standardized 6 100 7 100 7 100 20 100 
Testing Scores 
Personality Tests 2 33.3 5 71.4 6 85.7 13 65.0 
Academic Goals 0 0 1 14.3 1 14.3 2 10.0 
Attendance Data 5 83.3 6 85.7 5 71.4 16 80.0 
Other 0 0 0 0 1 14.3 1 5.0 
-l<Number of Respondents: 20 
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Specialized Referral.Sources 
The principals were asked to indicate the type of 
referral services which are available to assist ~hem with 
specialized problems. Table 9 presents the nature and extent 
TABLE 9 
SPECIALIZED PROFESSIONAL SERVICES AVAILABLE 
FOR STUDENT REFERRAL?!-
Small Medium Large Total 
Consultant N % N % N % ·N % 
Psychologist 4 66.7 4 57.1 7 100 15 75.0 
Psychiatrist 2 33.3 2 28.6 6 85.7 10 50.0 
Mental Health 4 66.7 2 28.6 6 85.7 12 60.0 
Agency 
Employment Agency 3 50.0 0 0 3 42,9 6 30.0 
Social Service 2 33.3 4 57.1 3 42.9 9 45.0 
Agency 
Medical Clinic 2 33.3 2 28.6 2 28.6 6 30.0 
Nurse 3 50,0 3 42.9 4 57.1 10 50.0 
?~Number of Respondents: 20 
of such services. Psychological and mental health consultants 
are more readily available to the large-size than to the small 
and medium-size schools. With the exception of social service 
agencies, the small-size schools had more specialized referral 
sources available to them than did the medium-size schools. 
The services of a nurse· are utilized by 50/'!. of the schools, 
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whereas medical and employment agency services are available 
' to only 30% of the schools. 
• 
Follow-up Services 
Student follow-up services s~rve the purpose of 
evaluating the progress and status of students in.their 
educational endeavors and job activities, thereby gaining 
information needed for improving the educational offerings of 
the school. Seventy per cent of the school principals indicated 
the use of a student follow-up program. School size is a 
factor in the use of follow-up services, as only 50% of the 
small schools had such a program. In contrast, 71.4% of the 
medium-size schools, and 85.7% of the large schools had student 
follow-up scrv£ces. 
Table 10 reveals the type of follow-up services utilized 
TABLE 10 
TYPES OF FOLLOW-UP SERVICES PROVIDED~!-
Small Medium Large Total 
Services N % N % N % N % 
Graduates 3 50.0 5 71.4 5 71.4 13 65.0 
Drop-outs 1 16.7 0 0 2 28.6 3 15 .. 0 
Employers 0 0 1 14.3 2 28.6 3 15.0 
Alumni 2 33,3' 1 14.3 3 42.9 6 30.0 
*Number of Respondents: 20 
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by the schools. The follow-up of graduates is the most 
extensively used service, with over two-thirds of the schools 
utilizing this practice. Follow-up of drop-outs and contacts 
• 
with employers is almost nonexistent. 
Types of Counseling Available to Students 
Counseling is generally regarded as the heart of the 
guidance program. It must be available for all students and 
should serve the needs of the whole student. Counseling 
services are available to all the students in the responding 
high schools and they do, for the most part, and in one form 
or another, provide fo~ the major areas of student need. 
Table 11 indicates the nature and extent of individual 
counseling ser,vices that are available to the students. 
TABLE 11 
TYPE OF INDIVIDUAL COUNSELING 
AVAILABLE TO STUDENTS-lt-
Small Medium Large Total 
Type N % N % N % N <11 /0 
Academic 6 100 7 100 7 100 20 100 
College Oriented 6 100 6 85.7 7 100 19 95,0 
Personal Problem 6 100 7 100 7 100 20 100 
Vocational 5 83.3 6 85.7 7 100 18 90.0 
~~Number of Respondents: 20 
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Rgm8dial i@txipnR 
The types of remedial services that are offered in 
the responding schools are shown in Table 12. In general, 
all types of remedial services are sparse and inadequate, 
including the more extensive- guidance programs in the larger 
schools. One principal indicated, however, that his school 
can use the fairly extensive remedial services offered by the 
county in which it is located. 
TABLE 12 
TYPES OF REMEDIAL PROGRAMS OFFERED* 
Small Medium Large Total 
Type N % N % N % N % 
Reading 2 ·33.3 1 14.3 2 28.6 5 25.0 
Speech 2 33.3 1 14.3 3 42.9 6 30.0 
Private Tutoring 0 0 2 28.6 2 28.6 4 20.0 
Other 0 0 0 0 1 14.3 1 s.o 
~*-Number of Respondents: 20 
Extent to Which Provisions Facilitate the Guidance Services 
Table 13 represents the responses of the principals 
relative to the provisions that were made in their schools to 
facilitate the guidance services. The principals were asked to 
use a four-point rating scale to indicate whether the factors 
listed affected the guidance program to a high degree, to a 
satisfactory degree, to a limited degree, or were nonexistent 
I 
I 
' 
TABLE -13 
PERCENTAGE OF RESPONSES BY PRINCIPALS ON EXTENT TO WHICH PROVISIONS 
ARE MADE TO FACILITATE GUIDANCE SERVICES* 
Satisfactory 
High Degree Degree Limited Degree Not at All 
Provisions Small Med. Large Small Med. Large Small Med. Large Small Med .. 
Time Allotment 0 14.3 14.3 16.7 85.7 28.6 66.7 0 57.1 16.7 0 
Testing Program 33.3 28.6 14.3 66.7 42.9 57.1 0 28.6 14.3 0 0 
Room Facilities 0 42.9 14.3 0 42.9 71.4 83.5 14.3 14. 3. 16. 7 0 
\ 
Clerical Help 0 14.3 14.3 33.3 42.9 42.9 33.3 14.3 42.9 33.3 28.6 
Library Services 0 14.3 14.3 33.3 57.1 28.6 33.3 14.3 42.9 33.3 14 .. 3 
Use of Community 16.7 0 28.6 16.7 28.6 28.6 33.3 71.4 42.9 33.3 0 
Resources 
Part-time 0 0 14.3 16.7 28.6 28.6 0 71.4 57.1 83.3 e 
.Employment 
Job Placement 0 0 0 16.7 28.6 42.9 so.o 42.9 42.9 33.3 21.6 
.. 
Group Guidance 0 0 14.3 16.7 28.6 42.9 83.3 71.4 28.6 0 I 
Follow-up of 0 0 14.3 16.7 42.9 28.6 33.3 28.6 42.9 50.0 21.6 
Graduates in 
College 
I. 
- ---- - ---- -
Large. 
0 
14.3 
0 Vt 
.... 
0 
14.3 
0 
0 
14.3 
14. 3 
14.3 
' 
TABLE 13 (continued) 
Satisfactory 
High Degree Degree Limited Degree Not at All 
Provisions Small Med. Large Small Med. Large Small Med. Large Small Med. Large 
Follow-up of 0 0 0 16. 7 0 0 50.0 71.4 57.1 33.3 28.6 42.9 
Graduates Not 
in College 
Follow-up of 0 0 0 0 0 0 50.0 14.3 57.1 50.0 85.1 57.1 
Drop-outs 
In-service 0 0 0 0 28.6 14.3 50.0 42.9 57.1 50.0 28.~ 28.6 
Training V1 
N 
I 
*Number of Respondents: 20 
' 
) 
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in tt:Mti.r •ohool, 
The amount of tiine allotted fol' pidanoe ••rv1o•• wa• 
satisfactory in most of the medium-size' schools and large-size 
.. 
schools. Almost all of the schools• principals were quite 
satisfied with the extent of their student testing program. 
The principals of the medium and large-size schools were 
equally pleased with the room facilities provided their guid-
ance staff. The small schools, however, seemed much more. 
pressed for adequate room facilities for guidance purposes. 
The medium-size schools appeared to have fewer problems as a 
whole than do the other schools, with clerical help and library 
facilities, whereas they are more limited in their use of 
community resources. Part-time employment and job placement 
services are limited in most of the schools, particularly in 
the small schools which, with one exception, are located in 
rural areas. Group guidance services, although practiced in 
most of the schools, are limited, particularly in the small 
and medium-size schools. This appears to be ecpally true for 
all the schools concerning the extent to which in-service 
training for guidance purposes is available to their staff. 
Student follow-up services, as also indicated in Table 10, 
appear to be the least satisfactory guidance services offered 
by the responding schools, although follow-up of graduates 
who go on to college is practiced more extensively than follow-
up to graduates who do not go to college, or to drop-outs. 
It should be noted, however, that most colleges provide 
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student follow~up inf~rmation direotly to the hilh AOhoo11 
as part of their public relations program. 
Table 14 reveals the total number and perpentage of 
principals' responses evaluating the extent to which pro-
visions are made to facilitate guidance services in their 
schools. 
Familiarity ~ Use of Guidance for Christian Schools 
The five-man study committee commissioned with a 
directive from the National Union of Christian Schools• Board 
of Directors to consider the place of guidance in the over-all 
program of Christian education presented their report in 1962. 
This report, put in booklet form and entitled, Guidance for 
Christian Schools, was recommended to school boards and 
faculties for further study and implementation. The princi-
pals were asked if they were familiar with this booklet. 
Their responses, found in Table 15 indicate that 30% of the 
principals were unfamiliar with this report. They were asked 
then, if the criteria in the report is utilized as the basis 
for their guidance program. 
Table 16 reveals that only one of the small schools, 
16.7%, three of the medium-size schools, 42.9%, and three of 
the large-size schools, 42.9%, use this report as the basis 
of their guidance program. There are a number of principals, 
then, who are familiar with the report and have not, for 
one reason or another, implemented its use. 
"' • 
55 
TABLE 14 
TOTAL NUMBER AND PERC~NTAGE OP ADM!Mtl'J'Jt4TOll1 RllPOllll 
ACCORDING TO THE EXTENT TO WHICH PROVISIONS WERE MADE 
.. 
TO FACILITATE GUIDANCE SERVICES* 
Sat is-
High factory Limited Not at 
Degree Degree Degree All 
Provisions N % N % N % N % 
Time Allotment 2 10 9 45 8 40 1 5 
Testing Program 5 25 11 55 3 15 1 5 
Room Facilities 4 20 8 40 7 35 1 5 
Clerical Help 2 10 8 40 6 30 4 20 
Library Services 2 10 8 40 6 30 4 20 
Use of Community 3 15 5 25 10 so 2 10 
Resources 
Part-time 1 5 5 25 9 45 5 25 
Employment 
Job Placement 0 0 6 30 9 45 s 25 
Group Guidance 1 5 6 30 12 60 1 5 
Follow-up Services 
Graduates in 1 5 6 
College 
30 7 35 6 30 
Graduates Not 0 0 1 5 12 60 7 35 in College 
Drop-outs 0 0 0 0 7 35 13 65 
In-service 0 0 3 15 10 50 7 35 Training 
~:-Number of Respondents: 20 
Reply 
Yes 
No 
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TA~f.,B 15 
ADMINISTRATORS FAMILIAR WITH GUIDANCE 
.EQ! CHRISTIAN SCHOOLS* 
Small 
N % 
3 
3 
50.0 
50.0 
Medium 
--- N % 
6 
1 
85.0 
14.3 
Large 
N % 
5 
2 
71.4 
28.6 
-l!-Number of Respondents: 20 
TABLE 16 
GUIDANCE .Elli!; CHRISTIAN SCHOOLS AS BASIS FOR THE 
GUIDANCE PROGRAM AS SEEN BY PRINCIPAL* 
Response 
Yes 
No 
Small 
N % 
1 
5 
16.7 
83.3 
-l~Number of Respondents: 20 
Medium 
N % 
3 
4 
42.9 
57.1 
Large 
N % 
3 
4 
42.9 
57.1 
Total 
N % 
14 
6 
70.0 
30.0 
Total 
N % 
7 
13 
35.0 
65.0 
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Goals !.2.£, Guidance Services 
In response to the question ra1ardtn1 ~NI •P•Oifio 
goals of the guidance program in their schools, the principals 
offered the following representative comments: 
Social adjustment, personal problems, academic guidance, 
and spiritual sensitivity .. ·(not necessarily in that order). 
Helping each student reach his full potential in all 
areas; academic, social, psychological, vocational, and 
spiritual. 
The main purpose is to help the individual student to 
develop and live his own Christian life. This task can 
be divided into: 
1. Helping the student to assess his own abilities 
and limitations. 
2. Helping him to accept the limitations he cannot 
change. 
3. Helping him to build his abilities. 
To provide an opportunity for every student to grow 
emotionally as he grows intellectually. 
To help each student to develop to his fullest 
academically, spiritually and socially in high school, 
and to assist and make assistance available to each 
student in planning and achieving goals after graduation. 
Our guidance program should assist each student in 
solving personal problems, plan further schooling, and 
possible career information. The counselor should provide 
information about colleges, scholarship programs, and 
testing. He should also provide information about 
vocational and technical schools. He should have job 
information available. 
Help each student accumulate information so that he 
can make the best possible choice in problems facing him. 
To assist our students to realize their identity and 
self-realization to the greatest possible degree; to commit 
themselves as young Christians and struggling sinners to 
a meaningful purpose and a life of Christian service. 
Provide for individual student needs; respect the 
human dignity of every individual student; create a 
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whol••ome •tudent~faoulty relationship; help students 
achieve theil' m•~\mw.n pgtl!ltnt:!.al t halp 1taidont• to undel9• 
stand themselves; provide information about education~! 
and vocational opportunities; help students understand 
the need for a personal commitment to Christ, 
The principals were also asked if they had been able 
to realize the goals of their-guidance program. Table 17 
indicates that only 15% of the principals gave an unqualified 
yes, 15% a definite no, and 65% felt that they were succeeding 
to some extent. bnly 1 principal failed to answer the question. 
TABLE 17 
ATTAINMENT OF GOALS FOR GUIDANCE* 
Small Medium Large Total 
Reply N % N % N % N % 
Yes 1 16.7 2 28.6 0 0 3 15.0 
No 0 0 1 14.3 2 28.6 3 15.0 
To Some Extent 5 83.3 4 57.1 4 57,1 13 65.0 
No Answer 0 0 0 0 1 14.3 1 5.0 
-ll-Number of Respondents: 20 
Planned Changes in Guidance Services 
In response to the question regarding what provisions 
are planned for increasing the guidance services in your school 
for the coming year, 55% of the principals said they had no 
plans for increasing their guidance programs. The remaining 
principals offered the following means by which they planned 
to increase their guidance services. 
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More time for oounaelor•. 
Add a part.-time counselor in the area of vocations. 
Principal will have one period a day for JUidance 
services, additional testing, have an in-service work-
shop for teachers; have scheduled counseling visits 
with each student. 
Increase the budget. 
Counselor meeting with every student; using this 
and other explanations to improve what we have. 
An attempt will be made to give more time to one 
of our counselors. 
Will increase our counselors' time. 
Recommend an additional full-time counselor. 
RESPONSES TO THE QUESTIONNAIRE FOR COUNSELORS 
Twenty-five of the 27 persons designated as counselors 
in the 20 participating high schools responded to the Question-
naire for Counselors. In four of the six small-size schools, 
the guidance activities were assumed by the principal him-
self, and he was asked only to complete the Questionnaire for 
Principals. 
Professional Training and Background .Q.f ~ Counselor 
The success or failure of a guidance program hinges, 
to a large extent, upon the skill and competence of the 
ca.inselor. Even carefully organized and highly structured 
programs will only be as effective as is the ability of the 
counselor in meeting the needs of the students and in working 
in a positive way with the other staff members. In the book-
60 
let, ~uidance !2.t, Chri@tian Schools, the a~t~tbut•• ot t,,_ 
Christian school counselor are further defined: 
~ 
Competency is dependent upon the counselor's 
personality, professional training, inherent aptitudes, 
and experience, all of which contribute to his ability 
to serve the student and to be respected by his 
colleagues. The counselor should possess a wide range 
of desirable attributes of character, personality, 
intellect and spirituality, which are implemented by 
a sound philosophy of life and the ability to draw 
upon these resources.1 
Most states have specific requirements for counselor 
certification. Teaching experience is usually one such 
requirement. Cribbin•s2 commentary on the training of 
counselors urges the counselor to extend every effort to 
adhere to the certification requirements of his state. 
The individual counselor was asked to check specific 
courses he or she had taken as part of his professional 
training preparing him for his guidance position. Table 18 
presents a summary of the counselors• replies. It is 
encouraging to note that 84% of the counselors completed The 
Principles of Guidance, and 88% of the counselors completed 
a course in Adolescent Psychology. Furthermore, 80% had taken 
a course in Counseling Techniques, and 84% a course in Tests 
and Measurements. More than three-fourths of the counselors 
in the present study have had a course in Group Guidance, 
Personality Problems, Elementary Statistics, and Techniques of 
1Guidance for Christian Schools, 2.2• .£!1. 
2Jarnes J. Cribbin, "Counselor Training Pr.o~arn in 
Catholic Universities,"~ Catholic Counselor, I (Autumn, 
1Qt;6). 12. 
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TABLE 18 
PROFESSIONAL TRAINING OF COUNSEWRS* 
Small Medium Large Total 
Courses N % N % N % N % 
Principles of 2 100 9 90.0 10 76.9 21 84.0 
Guidance 
Organization and 1 50.0 8 80.0 6 46.2 15 60.0 
Administration 
of Guidance 
Counseling Tech- 2 100 8 80.0 10 76.9 20 80.0 
niques 
Occupational and 1 so.o 8 80.0 9 69.2 18 72.0 
Group Guidance 
Techniques of 1 50.0 7 70.0 9 69.2 17 68.o 
Guidance in 
Secondary Schools 
Seminar on Guidance 1 50.0 6 60.0 5 38.S 12 · 48.o 
Personality 2 100 7 70.0 9 69.2 18 72.0 
Problems and 
Mental Health 
Adolescent 2 100 7 70.0 13 100 22 88.o 
Psychology 
Elementary 2 100 8 80.0 7 53.8 17 68.o 
Statistics 
Advanced 1 so.o 3 
Statistics 
30.0 3 23.1 7 28.0 
Tests and 2 100 9 90.0 10 76.9 21 84.0 
Measurements 
Practicum 1 so.o 3 30.0 7 53.8 11 44.0 
Other 1 50.0 1 10.0 2 15.3 4 16.0 
~:-Total Number of Respondents: 25 
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Guidance in Secondary Schools. Perhaps the mo&t notioeabl~ 
void academically was in the extremely important area of the 
Counseling Practicum, completed by only 44% of t~e counselors. 
Listed in the "other" category were such courses as Family 
Counseling, Advanced Abnormal Psychology, Sociological and 
Psychological Foundations of Discouraged Youths, and 
Community Agency Resources. 
Responses to the question concerning the number of 
graduate hours in guidance courses revealed that almost one-
third of the counselors had completed fewer than the 18 credit 
hours required by the North Central Association; however, 52% 
of the counselors have completed between 18-36 credit hours 
and the remaining 16% have more than 36 graduate hours. It is 
encouraging to report, then, that the academic qualifications 
of the counselors as a whole has substantially improved since 
the Essenburg1 study two years ago. At present, over two-thirds 
of the counselors completing the questionnaire have the aca-
demic requirements for North Central Association Certification. 
It must be noted, however, that some states now require 32 
semester hours for counselor certification. 
The responses to the question referring to the number 
of years of teaching experience revealed that 92% of the 
counselors had more than six years experience in a teaching 
position, and that all of the counselors had taught at least 
1Essenburg, .Q.1!• cit., 70. 
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one year as recommended by most certifyina aaencies. 
The counse~ors were also asked to indicate the number 
of years they have worked as a a>unselor. Table 19 1 in 
... 
summarizing their responses, indicates that 72% of the 
counselors have had more than . .-Xive years of experience in 
guidance and counseling. Furthermore, 84% of the respondents 
held a master's degree, and all of the respondents held 
bachelor's d~grees. 
TABLE 19 
EXPERIENCE AS A COUNSELOR* 
Small Medium Large Total 
Number of Years N % N % N % N % 
1 
- 2 1 so.o 2 20.0 2 15.4 5 20.0 
3 - 4 1 so.o 1 10.0 1 7,7 2 8.0 
5 - 6 0 0 2 20.0 3 23.1 5 20.0 
7 - 8 0 0 4 40.0 2 15.5 6 24.0 
9 - 10 0 0 1 10.0 1 1.1 2 8.o 
11 - 12 0 0 0 0 2 15.5 2 8.0 
13 - 16 0 0 0 0 1 7,7 1 4,0 
More than 16 0 0 0 0 1 7,7 1 4,0 
"-~Number of Respondents: 25 
At present, only 28% of the counselors are employed 
as full-time counselors. It must be noted, however, that four 
out of the seven counselors who listed their positions as full-
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time did, :Ln fact, ahare other teachina or administrative 
responsibilities. It is evident, then, that only three of 
the 25 responding counselors have full-time counselor 
responsibilities. Further, discrepancies between the 
principals' and the counselo~~· responses, and lack of 
clarity as to the amount of time each counselor spends in 
counseling activities, makes it impossible to calculate 
accurate counselor-student ratios for each school. 
Techniques for Analyzing ~ Student 
Table 20 presents a summary of the tools and tech-
niques of student appraisal which are used by the counselors 
in their guidance programs. The cumulative record, which 
should contain all the pertinent information about the indi-
vidual student gathered over a certain period Qf time, is used 
by all of the counselors in the study. Most of the counselors 
use a variety of tests which are available to them, with tests 
of intelligence (96%), tests of achievement (84%), and tests 
of aptitude (80%), leading in popularity of use. Tests of 
vocational interest are employed by 68% of the counselors, 
and less than one-half use reading tests for their students. 
The counselors are more cautious in their use of personality 
tests, with slightly over one-third including them in their 
testing program. 
Data depicted in Table 20 further reveals that almost 
all the counselors find student academic records and student 
interviews helpful methods of student evaluation. Medical and 
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TABLE 20 
TOOLS ANn TECHNIQUES USED BY COUNSELORS* 
Tools and Small Medium Large Total 
Techniques N % N % N % N % 
---
Cumulative Records 2 100 10 100 13 100 25 100 
Tests of Intelli- 1 so.o 10 100 13 100 24 96.0 
gence 
Achievement Tests 1 so.o 8 80.0 12 92.3 . 21 84.0 
Academic Records 2 100 9 90.0 13 100 24 96.0 
Health and 2 100 8 80.0 11 84.6 21 84.0 
Physical D~ta 
Personal Data 2 100 5 50.0 11 84.6 18 72.0 
Interview 2 100 9 90.0 12 92.3 23 92.0 
Aptitude Tests 2 100 10 100 8 61.5 20 80.0 
Vocational 2 100 6 60.0 9 69.2 17 68.0 
Interest Tests 
Autobiography 1 50.0 4 40.0 5 38.5 10 40.0 
Anecdotal Record 1 so.o l 10.0 3 23.1 5 20.0 
Sociometric Record 0 0 0 0 1 7.7 1 40.0 
Case Study 0 0 1 10.0 4 30,8 s 20.0 
Tests of 0 0 3 30.0 6 46.2 9 36.0 
Personality 
Reading Tests 2 100 4 40.0 5 38.5 11 44.0 
Rating Scales 0 0 1 10.0 1 7.7 2 s.o 
Other 0 0 0 0 0 0 0 0 
~l-Number of Respondents: 25 
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health records, which. often provide valuable cl.ues to the 
student's problem~, are used by 84% of the counselors, 
The tools and techniques of guidance which are used 
" 
rather sparingly by the counselors include the very useful 
case study method (20%), anecdotal information (20%), and 
student autobiography techniques (40%). It is interesting to 
note, however, that 48% of the counselors reported the case 
study method. was an important technique of guidance, 60% felt 
anecdotal information important, and 72% of the counselors 
felt autobiographies important techniques of guidance. Even 
more striking was the' acknowledged importance versus actual 
use of the sociometric techniques. While 52% of the counselors 
considered this method important, it was actually used by only 
one counselor, or 4% of the total. This last group of guidance 
techniques, however, are time-consuming methods of student 
appraisal and herein might partially lie the explanation as 
to why they are considered valuable but are used sparingly. 
The counselors• use of student referral when complex 
problems are beyond his scope and training must be considered 
a valuable resource to the counseling program. Professional 
services, however, are not always available to the counselors, 
or possibly are available without the counselor•s knowledge 
of their existence. Table 21 presents the counselors• 
responses to the type of professional resources available in 
the community for student referral. It appears that the 
counselors are more aware of community resources than are 
,, 
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TABLE 21 
CONSULTANTS AND AGENCI~S AVAILABL2 PO~ ITUPftWf llPlaa.At* 
Small Medium Large .. Total 
Consultant N % N '% N % N % 
Physician 2 100 --9 90.0 11 84.6 22 88.0 
Nurse 2 100 7 70.0 10 76.9 19 76.o 
Dentist 2 100 5 50.0 6 46.2 13 52.0 
Psychiatrist 2 100 7 70.0 10 76.9 19 76.o 
Attendance 1 50.0 2 20.0 4 30.8 7 28.0 
Officers 
Psychologist 2 100 8 80.0 9 69.2 19 76.0 
Social Worker 2 100 6 60.0 10 76.9 18 72.0 
Employment Agency 2 100 7 70.0 9 69.2 18 72.0 
*Number of Respondents: 25 
the principals. The principals' responses, as seen in 
Table 9, page 47, when compared to those of the counselors, 
reveal some noticeable discrepancies, particularly in the 
medical and nursing fields, and in the availability of employ-
ment agencies. 
Student-Counselor Interviews 
The interview is the major technique for communication 
between the counselor and the students. It is the method on 
which most of the other techniques of student appraisal are 
based. It is encouraging, then, to note that all but two of 
the counselors utilize this basic method of student contact. 
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Tablea.22, 23 1 and 24 ~eveal the scheduling of studed:;-
counselor interview~ in the small, medium, and large-size 
high schpols, ranked according to frequency, 
Although'the number of smail school counselors is 
meager and any overall trends are impossible to evaluate, 
Table 22 indicates a fairly consistent pattern of student 
scheduling. The same type of consistency can be noted in 
Table 23 with.routine scheduling and self-referrals running 
a close first and second in the medium-size schools. 
Referrals by teachers, the principal, and parents follow in 
that order of frequency. It is not surprising, then, to find 
in Table 24 the same pattern of student referral sources in 
the large schools as was seen in the smaller schools. Routine 
scheduling of students is, however, a more prominent method 
of scheduling in the large-size schools, but the self-
referral method of scheduling continues to be the second most 
frequently used method. There also appears to be more 
teacher referrals and more referrals from parents in the large 
schools. In one large school, the students are frequently seen 
by being called into the office by the counselor himself. 
The counselors were asked if they were responsible for 
a specific group of students in their schools. Eighty per 
cent of the counselors said that they were assigned to a 
specific group of students, but when asked to name this group, 
a discrepancy appeared when 40% stated that they were respon-
sible for all the students in their schools. The most popular 
TABLE 22 
THE SCHEDULING OF STUDENT-COUNSELOR INTERVIEWS 
IN SMALL SCHOOLS RANKED ACCORDING TO FREQUENCY 
Most Least No Re-
Source of Frequent 2 3 4 5 Frequent sponse Total 
Referral N % N % N % N % N % N % N % )T % 
Routinely 1 50 1 so 0 0 0 0 0 0 0 0 0 0 2 100 
Scheduled 
Teachers 0 0 0 0 2 100 0 0 0 0 0 0 0 0 2 100 
Principal 0 0 0 0 0 0 2 100 0 0 0 0 \ 0 0 2 100 °' '° 
Self-Referral 1 50 1 50 0 0 0 0 0 0 0 0 0 0 2 100 
Parents 0 0 0 0 0 0 0 0 2 100 0 0 0 0 2 100 
Other 0 0 0 0 0 0 0 0 0 0 1 50 1 50 2 100 
.. 
-----
TABLE 23 
THE SCHEDULING OF STUDENT-COUNSELOR INTERVIEWS IN 
MEDIUM-SIZE SCHOOLS RANKED ACCORDING TO FREQUENCY 
. 
Most Least No Re-
Source of Frequent 2 3 4 5 Frequent sponse, Total 
Ref err al N % N % N % N % N % N % N % N % 
Routinely 4 40 3 30 0 0 0 0 0 0 0 0 3 30 10 100 
Scheduled 
Teachers 0 0 0 0 7 70 0 0 0 0 0 0 3 30 10 100 
Principals 0 0 0 0 0 0 5 50 2 20 0 0 \ 3 30 10 100 '-I 0 
Self-Referrals 3 30 4 40 0 0 0 0 0 0 0 0 3" 30 10 100 
Parents 0 0 0 0 0 0 2 20 5 50 0 0 3 30 10 100 
Other c 0 0 0 0 0 0 0 0 0 1 10 9 90 10 100 
.. 
=== =--==-=-- - ~- ---==-=-::::_ 
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TABLE 24 
THE SCHEDULING OF STUDENT-COUNSELOR INTERVIEWS-
. 
IN LARGE-SIZE HIGH SCHOOLS RANKED 
---ACCORDING TO FREQUENCY-!~ 
Most 
Frequent 2 3 
Source of Referral N % N % N % 
Routinely Scheduled 7 53.9 1 1.1 2 15.4 
Teachers 1 1.1 4 30.8 6 46.2 
Principals 0 0 0 0 1 7.7 
Self-Referrals 3 23.1 8 61.5 1 7.7 
Parents 0 0 0 0 1 1.1 
Other 1' 1.1 0 0 0 0 
*Number of Respondents: 13 
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TABLE 24 \continued) 
Least No 
4 5 Frequent Response Total' 
N % N % N % N % N % 
0 0 2 15.4 0 0 1 7,7 13 100 
1 7,7 0 0 0 0 1 7,7 13 100 
5 38.5 4 30.8 0 0 3 23.1 13 100 
0 0 0 0 0 0 1 7.7 13 100 
6 46.2 4 38.8 0 0 1 7.7 13 100 
0 0 4 38.8 0 0 8 61.5 13 100 
-- -
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'1i 'V'ision of students was either by specific grades o,r some 
00p1.bination of gra<ies. · 
Students are seen at least once a year by 72% of the 
counselors. Th~ most prevalent reasons given by the remaining 
se"en counselors for not being... able to see their assigned 
students at least once yearly was that they were responsible 
fo~ too many students to be able to do so. This was par-
ticularly tr~e for those counselors in medium-size schools. 
other reasons given by the counselors were that they had 
too many extra responsibilities, and had too heavy a teaching 
load. Only in one instance was lack of student interest 
given as the primary reason. 
The location and physical setting of the counseling 
interview will not guarantee effective counseling, but the 
entire program can be jeapordized if care is not taken to 
a1low for confidentiality, sufficient space, and a desirable 
atmosphere. Ninety-six per cent of the counselors indicated 
that they utilize a private office for counseling purposes. 
Four counselors stated that they occasionally use the class-
room for group counseling, but in no cases did the counselors 
use the principal 1 s office for this purpose. 
Dissemination of Educational and Occupational. Information 
-
One of the primary objectives of most guidance programs 
iS to make available accurate and current information about 
educational and occupational opportunities to the students. 
The means by which educational information is made available 
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to the students are shown in Table 25. Most of the counselors 
use school catalogs 1 scholarship information, i't:.Pl'etlienta:t:.tve~ 
.,:· 
from various colleges to talk to the studerits, and posters 
" 
and charts to accomplish this purpose. College Day, assembly 
programs, special educational~library and student visits to 
local colleges are also used in varying degrees. 
TABLE 25 
MEANS BY WHICH EDUCATIONAL INFORMATION IS MADE 
AVAILABLE TO STUDENTS* 
Means 
Small 
N % 
Medium 
N % 
Large 
N % 
School Catalogues 2 
Scholarship 2 
Information 
College Day 2 
Assembly Programs 0 
College 2 
Representatives 
Posters and Charts 2 
Other 1 
100 10 100 12 92.3 
100 9 90.0 12 92.3 
100 5 50.0 10 76.9 
0 4 40.0 4 30.8 
100 9 90.0 12 92.3 
100 8 80.0 11 84.6 
50.0 4 40.0 0 0 
~!-Number of Respondents: 2 5 
Total 
N % 
24 
23 
17 
8 
23 
21 
5 
96.0 
92.0 
68.o 
32.0 
92.0 
20.0 
The means by which occupational information is made 
available to students are numerous and varied. Table 25 reveals 
that individual counseling of students, books and pamphlets, 
and career days were used by over 90% of the counselors in 
·--------
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small, medium, and lar.ce-•i•• aohoola, Poat•I'• and bulletin 
board displays are.also· frequently mentioned'4s methods of 
providing occupational information to the s~udent. Field trips, 
I ~-.. ~· 
guest speakers, ·group discussions; and assemblYf programs were 
less frequently mentioned. Only 28% of the schools use audio-
visual aids in their guidance program. A comparison of data 
in Table 25 and Table 26 shows that, in most cases, the 
TABLE 26 
MEANS BY WHICH OCCUPATIONAL INFORMATION IS MADE 
AVAILABLE TO THE STUDENTS* 
Small Medium Large Total 
Means N % N % N % N % 
Books and Pamph- 2 100 9 90.0 13 100 24 96.0 
lets 
Posters, Bulletin 2 100 7 70.0 12 92,3 21 84.0 
Board 
Audio-visual Aids 1 50.0 2 20.0 4 30.8 7 28.0 
Assembly Programs 1 so.o 1 10.0 7 53.B 9 36.o 
Integrated with 0 0 3 30.0 1 7.7 4 16.0 
School Courses 
Field Trips 1 so.o 3 30.0 7 53.8 11 44.0 
Individual 2 100 9 90.0 13 100 24 96.0 
Counseling 
Career Day 2 100 9 90.0 12 92.3 23 92.0 
Guest Speakers 1 50.0 7 10.0 5 35.5 13 52.0 
Lecturers--Group 1 50.0 5 so.o 3 23.1 9 45.0 
Discussions 
Other 0 0 0 0 1 7.7 1 4.0 
~~Number of Respondents: 25 
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•chool• have made almost equal efforts to provide both edu-
cational and occupational information to their students. 
This has not always been the case, however, as the majority 
~ 
of the schools have in the past, and continue today, to place 
strong emphasis on a college .preparatory type curriculum. 
Affiliation ~ Professional Organizations 
Membership in professional organizations is often a 
. 
mark of professional identity but, even more important, it 
is often a mark of professional commitment. Membership in 
professional organizations can be very profitable to the 
counselor as a means through which he can contribute to his 
own professional growth and to that of his colleagues. 
Table 27, in displaying the counselors• affiliations with 
professional organizations, reveals that 52 per cent of the 
counselors are affiliated with a state or local guidance 
association, but only slightly more than one-third are 
affiliated with the American Personnel and Guidance Associ-
ation. Twenty-four per cent of the counselors hold member-
ship with the Christian Association for Psychological Studies, 
a multi-professional group 'which includes teachers, principals, 
and guidance counselors, as well as ministers, medical, 
psychological and social work personnel. Only two of the 
counselors hold membership in the American Psychological 
Association. 
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TABLE 27 
COUNSELOR•S AFFILIATIONS WITH PROPaSltOIAL OJlGAWtZATIQWI* 
Professional Small Medium Large 
_. Total 
Organization N % N % N % N % 
American Psycho- 0 0 
·--
1 10.0 1 7.7 2 8.0 
logical Assn. 
American Personnel 0 0 3 30.0 6 46.2 9 36.0 
and Guidance Assn. 
Christian Assn. 0 0 1 10.0 5 38.5 6 24.0 
for Psychological 
Studies 
National Vocational 0 0 0 0 0 0 0 0 
Guidance Assn. 
State or Local 1 50.0 5 50.0 7 53.9 13 52.0 
Guidance Assn. 
->,*"Number of Respondents: 25 
Extent !,Q which Provisions ~ ~ f2!:. Guidance Services 
The counselors were asked to rate the extent to which 
provisions were made to facilitate the guidance services in 
their schools, using the same four-point rating scale given to 
the principals, Table 13, page 51, and Table 14, page 55. 
Table 28 reveals the percentages of counselors• re-
sponses according to size of school, and Table 29 depicts the 
percentages of the total counselor response to this question. 
The data in Table 28 becomes particularly meaningful 
when compared to the principals' responses on Table 1~ page 51. 
Counselors and principals in medium-size schools appear to differ 
I 
: 
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TABLE 28 
PERCENTAGE OF COUNSF.LOR RESPONSES ON EXTENT TO WHICH PROVISIONS 
ARE MADE TO FACILITATE GUIDANCE SERVICES* 
Satisfactory 
High Degree Degree Limited Degree 
Provisions Small Med. Large Small Med. Large Small Med. Large 
Time Allotment 0 0 0 0 40.0 53.8 so.o 60.0 23.1 
Testing Program so.o 20.0 7.7 0 70.0 61.S 50.0 10.0 23.1 
Room Facilities 50.0 20.0 7.7 0 70.0 61.5 0 0 15.4 
Clerical Help 0 0 30.8 0 so.o 7.7 so.o 10.0 53.~ 
Library Services 0 10.0 7.7 50.0 30.0 38.S so.o. 60.0 46.2 
Use of Community 0 0 0 100 10.0 15.4 0 60.0 76.9 
Resources 
Part-time 0 0 0 0 10.0 0 so.o 80.0 84.6 
Employment 
·Job Placement 0 0 0 0 20.0 7.7 so.o 40.0 61. 5 
Group Guidance 0 0 7.7 50.0 60.0 7.7 0 30.0 69.2 
Follow-up of 0 0 0 50.0 20.0 38.S 50.0 80.0 46.2 
Graduates in 
College 
Not at All 
Small Med. 
50.0 0 
0 D 
0 10.0 
so.o 4D.O 
·o 0 
0 30.0 
so.o 10.0 
so.o 4D.O 
50'.o 10.0 
0 0 
Large 
15.4 
7.7 
-7. 7 
1.1 
1.1 
7.7 
15.4 
30.8 
15.4 
15.4 
'-l 
00 
I 
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TABLE 28 (continued) 
Satisfactory 
High Degree Degree Limited Degree Not at All 
Provisions Small Med. Large Small Med. Large Small Med. Large Small Med. Large 
Follow-up of 
Graduates Not 
0 0 0 0 10.0 7.7 100 60.0 30.8 0 30.0 53.8 
in College 
Follow-up of 0 0 0 0 10.0 0 100 20.0 23.1 0 70.0 69.2 
Drop-outs 
In-service 0 0 0 0 10.0 7.7 100 50.0 69.2 0 40.0 23.1 
Training 
~ 
"° 
*Number of Respondents: 25 
• 
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TABLE 29 
TOTAL NUMBER AND PERCENTAGE OF COUNSELOR kBIPOWSI• Aeea•at•Q 
TO THE EXTENT TO WHICH PROVISIONS WERE MADE TO 
.. 
FACILITATE GUIDANCE SERVICES* 
Sat is-
High factory Limited Not at 
Degree Degree Degree All 
Provisions N % N % N % N % 
Time Allotment 0 0 11 45.8 10 41. 7 3 12.5 
Testing Program 4 16.0 15 60.0 5 20.0 1 4.0 
Room Facilities 5 20.0 17 68.o 2 8.o 1 4.0 
Clerical Help 5 20.0 16 64.0 2 8.0 2 8.0 
Library Service 4 16.0 6 24.0 9 36.o 6 24.0 
Use of Community 2 8.o 9 36.0 13 52.0 1 4.0 
Resources 
Part-time 0 0 5 20.0 16 64.0 4 16.0 
Employment 
Job Placement ·o 0 1 4.0 20 80.0 4 16.0 
Group Guidance 0 0 3 12.0 13 52.0 9 36.o 
Follow-up Services 
Graduates in 1 4.0 8 32.0 12 48.o 4 16.0 
College 
Graduates Not 0 0 8 32.0 15 60.0 2 8.0 
in College 
Drop-outs 0 0 2 8.03 12 50.0 10 41. 7 
In-service 0 0 1 4.02 7 29.2 16 66.7 
Training 
-!~Number of Respondents: 25 
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mor' in their ••••••meht• than do tho•• in the &mall or larae-
size schools. A rating between small school principals and 
counselors was not attempted as the number of responding 
counselors was small and inadequate. This would make any 
meaningful comparison between the two groups difficult and 
suspect. 
The counselors from medium-size schools felt the 
time allotte~ them for guidance activities was limited in 
60% of the cases. Eighty-five per cent of the principals 
indicated the time allotment to be satisfactory. When 
rating the schools• testing programs and the availability of 
adequate counseling facilities, 70% of the counselors considered 
the provisions to be satisfactory in contrast to only 42.9% 
of the principals. Likewise, 60% of the counselors rated 
the group guidance services to be satisfactory, with only 
28.6% of the principals in agreement, Seventy-one per cent 
of the principals considered the group guidance services 
to be limited. However, lest one conclude that counselors 
were totally more positive about the provisions for guidance 
services, 60% envision library facilities to be limited in 
contrast to 14.3% of the principals, who tended to be much 
more positive about the adequacy of their facilities. 
The counselors and principals of the large-size 
schools tend to agree more than disagree in their assessments, 
but some noticeable differences are apparent. In contrast 
to the medium-size schools, more than one-half of the 
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counselors in the large schools revealed th~t the time 
allotted to them for gliidance purposes.is $atisfactory, 
whereas 57% of the principals considered the time to be 
.. 
limited. Over 42% of the principals rated the clerical 
help, the job placement services, and group guidance 
practices to be satisfactory in contrast to only 7.7% of 
the counselors, who overwhelmingly felt these services to 
be limited, at best, in their schools. 
The differences between the counselors and principals 
as to how they evaluate the provisions which facilitate the 
guidance services become more obscure when comparing the total 
counselor-principal results in Table 29 and Table 14, page 55. 
Overall, the two groups' ratings are remarkably similar. 
Exceptions are noted in the more favorable counselor ratings 
regarding adequacy of room facilities, clerical help, and 
follow-up services to graduates not in college, and the more 
favorable principal ratings regarding job placement and in-
service training programs •. 
Familiarity Alli! Use .Q,f Guidance for Christian Schools 
The counselors were· asked if they were familiar with 
the report, Guidance for Christian Schools. Table 30 indi-
cates that 76% of the counselors, compared to 70% of the 
principals, Table 15, page 56, are familiar with this report. 
Table 31, however, reveals that 44% of the counselors indi-
cated that this report serves as the basis of the guidance 
program. This figure is in keeping with the 35% of the 
. 
Response 
Yes 
No 
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TABLE 30 
COUNSELOaB FAMILIAR WITH THE BOOKLET GUIDANCE 
F0R CHRISTIAN SCHOOLS* - , 
-
Small 
N % 
1 
1 
so.o 
so.o 
- Medium 
N % 
7 
3 
70.0 
30.0 
Large 
N % 
11 84.6 
2 15.0 
*Number of Respondents: 25 
TABLE 31 
Total 
N % 
19 
6 
76.o 
24.0 
GUIDANCE f.QB; CHRISTIAN SCHOOLS AS BASIS FOR SCHOOLS• 
GUIDANCE PROGRAM AS SEEN BY COUNSELORS* 
Response 
Yes 
No 
Small 
N % 
1 
1 
50.0 
so.o 
~*"Number of Respondents: 25 
Medium 
N % 
3 
7 
30.0 
70.0 
Large 
N % 
7 
6 
53.8 
46.2 
Total 
N % 
11 
14 
44.0 
56.0 
--."-·- - .J 
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principals, Table 16 1 . page 56, who answered this question in 
a similar manner •. It can be stated, then, that while at 
least 70% of the principals and counselors are f a~iliar with 
Guidance fQ!: Christian Schools, slightly over one-third of 
them use the booklet as the basis for the guidance services 
in their schools. 
Changes in Guidance Services 
.The counselors were asked to identify the most signifi-
cant changes that have been instituted in the organization and 
administration of the guidance services in their school in the 
past two years. Six of the counselors named the addition of 
group guidance practices as being the most significant, where-
as five others claimed that the addition of more guidance 
personnel was the most important. More time allotted to 
guidance services, and the upgrading of guidance facilities 
was also mentioned by several counselors. Other counselors 
offered the following representative comments about signifi-
cant changes in their guidance programs: 
A new emphasis on helping the non-college-
bound student. 
Improvement in the discussion of cumulative 
records and what scores mean with students and 
parents. 
School has hired a trained counselor and is 
aware of the need for his services. 
More involvement by teachers in guidance. 
Work-study programs; curricular changes, group 
counseling. 
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In response to the question regardine the specific goals 
for guidance services, the counselors gave the following 
representative responses: 
Better mental healthi proper preparation and 
orientation for further schooling; referrals of students 
with problems greater than we can handle. 
We strive to help the covenant student prepare him-
self more fully for every facet of life. 
To help the individual student realize his potential 
academically, socially, and vocationally. 
To help each student reach his potential for Christian 
service, to resolve his personal concerns and achieve a 
greater self-understanding in light of his aptitudes and 
abilities; to provide information about educational and 
vocational opportunities. 
Understanding of himself and his goals in relation-
ship to his abilities and personality; an opportunity to 
explore educational and vocational interests. 
Help kids to grow up as persons first, students 
second. 
To make each student's life in high school as free 
from frustration as possible--orient to various job 
possibilities--enroll in the best suited school after 
graduation. 
To help students develop optimally, enabling them 
to make decisions and to adjust to life's rigorous demands. 
Assisting students to achieve the fullest education 
possible. 
To provide the feeling in students' minds that some-
one is ready to listen to them in any and all of their 
needs and problems; to work toward gearing the school 
curriculum and atmosphere to meet the needs of the student. 
When asked if the counselors were able to attain the 
goals they had listed, only 8% gave a definite yes, 12% a 
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definite no, 64% answered "to some extent," and 16% :had no 
I 
answer, Table 32 is an' index of their responses, 
TABLE 32. 
ATTAINMENT OF GOALS FOR GUIDANCE* 
. .-
Small Medium Large Total 
Responses N % N % N % N % 
Yes 0 0 1 10.0 1 7.7 2 8.o 
No 0 0 1 10.0 2 15.4 3 12.0 
To Some Extent 1 50.0 8 80.0 7 53.8 '16 64.0 
No Answer 1 50.0 0 Q 3 23.1 4 16.0 
Total 2 100 10 100 13 100 25 100 
~~Number of Respondents: 2 5 
Planned Changes i.!! Guidance Services 
In response to the question concerning provisions 
planned for increasing the guidance services in the comina 
year, 11 of the 25 responding counselors indicated there are 
no plans for this purpose. Other counselors offered the 
following representative answers to the question: 
More extensive group work in informational areas. 
To work more closely with neighboring junior high 
schools to develop a better continuing program. 
Help non-college-bound seniors with jobs. 
A student handbook and first-year orientation 
for the students. 
Hope to add another person part-time; use of a new 
Interest Inventory; follow-up program for graduates; 
Career Day. 
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Pleading for imore time, better facilities,;; better 
f'Appof't w!'th •tat't, ' 
More smail group meetings; greater effort at 
promoting guidance services. 
Provide greater orientation to students regarding 
availability of our services • 
. ..-
Adding more help in vocational counseling; increase 
group guidance; remodeling guidance rooms. 
RESPONSES TO THE QUESTIONNAIRE FOR TEACHERS 
Although there is some disagreement among educational 
specialists as to the role of the teacher in guidance activi-
ties, few would deny the teacher's importance in an effective 
guidance program. Downing stated: 
Responsibilities for carrying out the functions of 
the guidance service rests with both the teacher and 
the counselor. The teacher's major commitment is to 
instructional activities, but he is also an active 
participant in functions designed to promote the 
personal welfare of the student. The counselor's major 
commitment is to the personal development of individuals, 
with emphasis upon services of a specialized nature. 
The aims of both workers include fulfillment, self-
actualization, and maximum development of all youngsters 
under their charge.1 
The teacher as a specialist in instruction contributes 
to the guidance functions through effective teaching and 
through his involvement in specific activities which constitute 
a formal part of the guidance services. These contributions 
may be in the form of maintaining an open, warm, and 
accepting relationship with his students, or through 
1Downing, .22· .£.i.:t,., 45. 
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providing for meanin«.ful projects of group activitt,es, 
encouraging individual· performances, making referrals to 
others, assisting in the making of case studies, JD~intaining 
contact with the students' homes,- or many other such activi-
ties.1 Recognition of the importance of the teacher in the 
guidance program will stimulate the teacher's interest and 
cooperation, and will assist the counselor in more effectively 
performing h~s guidance responsibilities. 
Professional Training and Background of Teachers 
Although length of service does not guarantee pro-
ressional competency, experience is often necessary to bring 
learning and ability to fruition. The data shown in Table 33 
reveal that almost 40% of the teachers surveyed in this study 
have taught less than five years, 26.2% between five and nine 
years, and 21.5% of the teachers between 10 and 19 years. 
Fourteen of the teachers have been in the profession 20 years 
or more. It can be noted that over 83% of the teachers with 
fewer than five years of experience are employed in the small 
and medium-size schools, and almost 60% of the teachers with 
over 10 years of experience are employed in the large-size 
schools. Although it is not known how many teachers actually 
began their teaching career in the large schools, these figures 
may indicate that there is a tendency to begin one's teaching 
career in the smaller schools and move to the larger schools 
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TABLE 33 
NUMBER OF YEARS OF TEACHING EXPER1ENC2* 
Small Medium Large 
Years Taught N % N % N % 
··'-
1 7 22.6 2 5.0 3 8.3 
2 
- 4 11 35.5 15 37.5 4 11.1 
5 - 9 8 25.8 13 32.5 7 19.4 
10 
- 19 4 12.9 8 20.0 11 30.6 
20 or more 1 3.2 2 5.0 1 30.6 
Total 31 100 40 100 36 100 
il-Number of Respondents: 107 
as one gains in professional experience. A possible 
cation for guidance here would lie in the assumption 
'f 
Total 
N % 
12 11.2 
30 28.0 
28 26.2 
23 21.5 
14 13.1 
107 100 
impli-
that 
senior teachers who possess depth in the process of instruction 
have, in many instances, also grown in their understanding of 
needs of their students. Such teachers have much to contribute 
to the effectiveness of the school guidance programs, and can 
greatly enhance the efforts of the counselor. 
Eighty-four per cent' of the teachers, however, stated 
that they have not completed any graduate courses to prepare 
them for guidance work within their schools. The number of 
graduate credits in guidance earned by the remaining 21 teach-
ers is indicated in Table 34. Over 50% of the teachers have 
only acquired from one to three credit hours in guidance. It 
can be seen, then, that the vast majority of teachers have earned 
, I 
I 
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TABLE 34 
NUMBER OF COURSE-CRE'DITS IN GUIDANCE BY FACULTY MEtim~RS* 
Course Credits. Small Medium Large Total 
Earned N % N % N % N % 
-----1 
- 3 4 80.0 4 57.1 3 33.3 11 52.4 
4 - 6 1 20.0 1 14.3 3 33.3 5 23.8 
7 - 9 0 0 0 0 2 22.2 2 9.5 
10 - 12 0 0 2 28.6 1 11.2 3 14.3 
Total 5 100 7 100 9 100 21 100 
*Number of Respondents: 107 
little or no credit hours in the field of guidance. Since the 
classroom teacher plays a crucial role in guiding students, 
this emphasizes the necessity of initiating and maintaining 
in-service training programs in guidance, and of encouraging 
teachers to augment their guidance responsibilities with some 
basic courses in guidance. The necessity for this type of 
training can be further emphasized by the fact that 63.6% of 
the teachers felt their training was not adequate for the 
guidance required of them as a teacher; 90.7% have not attended 
any guidance conference or workshop in the past year; and 
88.8% of the teachers indicated that their schools do not 
provide a well-planned in-service guidance program for the 
instructional staff. One note of encouragement here lies in 
the fact that most of the teachers themselves recognize their 
lack of training in this area, and that almost 60% of the 
-....... ... _._ 
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teaohera have read articles or books on suidance i~ the past 
year. 
Appraisal .Q,f Guidance Service§ by Teacher§ 
The teachers were asked to appraise the guidance 
.--
services in their individual schools using a four-point rating 
scale: strong; fair; weak; and, no service offered in this 
area. The data is displayed by size of school and by total 
teacher responses. Tables 35, 36, 37, and 38 are used for 
this purpose. It is apparent by viewing the data in these 
tables and by reading the representative comments that follow, 
that the teachers are quite candid in their appraisal of the 
guidance services in their schools. 
Appraisal of teachers in small schools. There are 
few teachers, as seen in Table 35, in the small schools who 
identify strong elements in their guidance programs. The 
convenience of use, accessibility, and contents of student 
records seem to be the strongest area in the guidance programs. 
Several areas received a fair rating by the teachers, including 
such important services as: individual counseling, 54.9%; 
availability of occupational information, 48.4%; academic 
information, 45.2%; and, the use of a qualified guidance 
coordinator, 48.4%. Services identified by 70% or more of 
the teachers as being weak or nonexistent include the use of 
a guidance committee, homeroom guidance, student programs, 
information on placement services, adequate time for guidance, 
--........ ... __ 
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TABLE 3S 
,, 
' APPRAISAL OF GUIDANCE SERV?CBS. BY TBACHlll 
IN SMALL HIGH SCHOOLS* 
II' 
Strong Fair Weak No Services 
Services Provided % .- % % % 
Qualified Guidance 16.1 48 .4 . 9.7 25.8 
Coordinator 
Guidance Committee 0 6.4 6.4 87.2 
. 
Individual Counseling 22.6 54.9 19.4 3.2 
Homeroom Guidance 0 25.8 9.7 64.5 
Orientation Program 3.2 22.6 9.7 64.5 
Student Records: 
Convenient to Use 38.7 35.5 16.1 9.7 
Accessible 48.4 38.7 6.4 6.4 
Contain Useful 31. 8 51. 6 ' 12. 9 12.9 Information 
Occupational Inf or- 6.5 48.4 12.9 29.0 
mat ion 
Academic Information 38.7 45.2 9.7 6.5 
Information about 3.2 20.6 12.9 61.J Placement Service 
Information about 16.1 35.5 12.9 35.5 Drop-outs 
Ref err al Services J.2 38.7 29.0 29.0 
Adequate Time for 9.7 16.1 19.4 54.8 Guidance 
Availability of 0 16. 1 6.5 77.5 Material for Group 
Guidance 
~l-Number of Respondents: 31 
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and the availability pf material for sroup auidance, The 
inadequacy of referral·services is identified by J8~ pf thf.t 
teachers. 
• 
• Appraisal of teachers in medium~size schools, More 
teachers in the medium-size schools identify strong elements 
in their guidance programs than do teachers in small schools, 
as seen in Table 36. Over 50% of the teachers indicated that 
the individual counseling, convenience of use, and accessi-
bility of student records, and the availability of academic 
information for student use are particularly strong areas in 
their schools. 
More than 60% of the teachers identified the referral 
services of the school as being only fair, while approximately 
45% also give a fair rating to orientation programs, availa-
bility of occupational information, and the contents of student 
records. 
The qualifications of the guidance coordinator to 
direct the school's guidance program are considered fair to 
strong by 90% of the counselors in the medium-size schools. 
Homeroom guidance, information about placement services, 
availability of materials for group guidance, and a guidance 
committee to oversee the guidance program receive the lowest 
ratings by the teachers. 
Appraisal of teachers in the large schools. Table 37 
depicts the ratings of the guidance services by teachers in 
----
' 
. ~ 
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TABLE 36 
APPRAISAL.OF GUIDANCE SERVICES BY TBACHBR8 II 
MEDIUM-SIZE HIGH SCHOOLS* 
Strong Fair Weak No Services 
Services Provided % - % % % 
Qualified Guidance 40.0 50.0 5.0 5.0 
Coordinator 
Guidance Committee 7.5 22.5 10.0 60.0 
Individual Counseling 55.0 35.0 10.0 0 
Homeroom Guidance 10.0 20.0 17.5 52.5 
Orientation Program 20.0 47.5 15.0 17.5 
Student Records: 
Convenient to Use 50.0 45.0 2.5 2.5 
Accessible 67.5 22.5 5.0 5.0 
Contain Useful 30.0 45.0 7.5 17.5 
Information 
Occupational Inf or- 22.5 47.5 5.5 25.S 
mat ion 
Academic Information 55.0 30.0 15.0 0 
Information about 5. 0 20.0 7.5 67.S 
Placement Service 
Information about 20.0 
Drop-outs 
35.0 17,5 21.s 
Referral Services 15.0 62.5 12.5 10.0 
Adequate Time for 17.5 40.0 1.s 35.0 Guidance 
Availability of 2.5 20.0 2.5 75.0 Materials for 
Group Guidance 
-l~Number of Respondents: 40 
---
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TABLE 37 
APPRAISAL OF GUIDANCE SERVICES BY TEACHER.I 
IN LARGE HIGH SCHOOIS* I tP 1 ~ ,q: 
.. 
Strong Fair Weak No Services 
Services Provided % -- % % % 
Qualified Guidance 27.8 58.3 5.6 8.3 
Coordinator 
Guidance Committee 16.7 27.8 2.8 52.8 
Individual Counseling 44.4 47.3 8.3 0 
Homeroom Guidance 11.1 16.7 11.1 61.1 
Orientation Program 30.6 55.5 11.1 2.8 
Student Records: 
Convenient to Use 30.6 55.5 5.6 8.3 
Accessible 55.6 33.2 2.8 8.3 
Contain Useful 8.3 52.9 19.4 19.4 
Information 
•i l \(! .. 
Occupational Infor- 33.3 50.0 2.8 13.9 
mat ion 
Academic Information 58.3 38.9 2.8 0 
Information about 8.3 36.1 S.6 so.o 
Placement Services 
Information about 8.3 50.0 13.9 27.8 Drop-outs 
Referral Services 22.2 58.4 19.4 0 
Adequate Time for 13.9 44.4 11. 1 30.6 Guidance 
Availability of 8.3 16.7 2.8 72.2 Material for Group 
Guidance 
1l-Number of Respondents: 36 
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the. lar1e-size school~. Thia data reveal• tha~ •"o~ ••rvic•• 
as the dissemination of academic information 1 the accessi-
bility of student records, and the individual counseling to be 
.. 
strong aspects of the guidance program. Fair ratings were 
given to the use of a qualified guidance coordinator, student 
referral services, orientation programs, the convenience of 
use and contents of student records, and the availability of 
occupational.information. Information about drop-outs was 
considered fair by one-half of the teachers. The primary 
guidance services lacking in the large schools as seen by the 
teachers included the availability of materials and teaching 
aids for group guidance, a guidance committee, and available 
information about placement services. 
Appraisal of teachers in All schools. The combined 
ratings of teachers in all the schools used in this study is 
presented in Table 38. The teachers assigned fair to strong 
ratings in the availability of a qualified guidance coordinator, 
individual counseling, the convenience, accessibility, and 
contents of student records, and the use of academic infor-
mation. Most other services were accorded fair to weak 
ratings. Homeroom guidance, information about placement 
services, a guidance committee, and available materials and 
teaching aids for group guidance are non-existent in most 
of the schools. 
-.. -... __ 
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TABLE 38' 
APPRAISAL OF GUIDANCE SERVICES BY TEACHERS IM 
THE COMBINED HIGH SCHOOIS* ,, : 1)\ 
Strong Fair Weak No Services 
Services Provided % % % % 
Qualified Guidance 29.0 52.4 6.5 12.1 
Coordinator 
Guidance Committee 8.4 18.7 6.5 65.4 
Individual Counseling 42.1 44.7 .12.1 .9 
Homeroom Guidance 7.5 20.6 13.1 58.8 
Orientation Program 18.7 42.9 12.1 26.3 
Student Records: 
Convenient to Use 40.2 45.8 1.5 6.5 
Accessible 57.9 30.9 4.7 6.5 
Contain Useful 20.6 49.5 13.1 16. 8 
Information 
Occupational Inf or- 22.4 
mat ion 
48.6 6.5 22.5 
Academic Information 51. 4 37.4 9.3 1.9 
Information about 5.6 26.1 8.4 59.9 
Placement Services 
Information about 15.0 40.1 15.0 29.9 Drop-outs 
Referral Services 14.0 54.3 19.6 12.1 
Adequate Time for 14.0 36.6 12.1 39.J Guidance 
Availability of 3.7 
Materials for 
17.8 3.7 74.8 
Group Guidance 
-lt-Number of Respondents: 107 
--...,... __ 
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;Eeacher Cwmp.ents 2.!l Factors Handicapping~ Deyelgpment S!! 
Guidance Services. 
The teachers were asked to list the factors that 
.,, 
handicap the effective development of guidance programs in 
their schools. Their answers-reflect their interest and 
involvement in the school guidance services. A representative 
number of their responses to the above question is offered 
for the reader's consideration: 
Insufficient funds, personnel, and time. 
Too much time spent on too few students. 
Lack of student understanding of what counseling is. 
Administration and Board must be aware of the 
seriousness of such a program. 
Poor communication. The teachers do not know what 
is happening to the students as far as counseling is 
concerned. 
Two main factors are lack of time and lack of 
qualified personnel. 
Poor communication between faculty and counselor, 
Financial--community feels it is not necessary. 
Willingness of students to use it--they feel 
teachers and counselors are too busy, 
Students feel teachers and counselors don•t want to 
be bothered with their problems. 
A six-period day with students taking six courses 
does not allow time to see counselor, 
Counselor does lots of running around and talking 
and is not available where he could be. 
Special notice is made of the large number of teachers 
who expressed dissatisfaction with the counselors themselves, 
) 
.I 
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using such statement~ and phrases as: 
The counselor has too many non-academ!o tntepeete and 
activities. '' 
The students indicate th~t they are unabfe to 
communicate their; personal problems to the counselor. 
Sometimes the counseh>r is a little naive. 
Person in charge is not a person whom many students 
feel free to communicate with. 
Guidance counselor is more interested in other things 
than counseling. 
Lack of confidence in guidance staff. 
Sixty-one of the 88 teachers who responded to the 
question asking if the guidance services in their school have 
helped them as a teacher answered in the affirmative, Several 
of the teachers elaborated further on this question: 
Has helped me understand young people better. 
Counseling program has allowed me to have more time 
to counsel students on academic matters. 
Have instructed me about individual student problems 
and have offered advice on how to handle problem students. 
Has handled some of my discipline problems. 
I have been able to understand many students better 
after discussing them with the director of counseling. 
It assists me in helping students with choices, 
vocational, college, and academic. 
I am able to evaluate the needs of students more 
effectively. 
Yes, in selecting students for advanced courses in 
school. 
Takes care of preregistration. 
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In respons~ to the question asking for comment& and 
suggestions for improving the guidance services in their 
.. 
schools, the teachers offer suggestions centering in the 
improvement of services curre~_:tly being offered, better 
communications between counselors and teachers, additional 
guidance staff including suggestions for more women counselors 
and allowing.teachers more time for individual student contact. 
Some representative comments of the teachers are as follows: 
Have a qualified teacher or counselor assigned to 
this responsibility and then advertise it to students. 
They should know that when they have questions about 
themselves or their future, they have someone to go to. 
Teachers should keep more in tune with what's happening, 
be given a specific counseling assignment, and be given 
counseling training and materials. 
A worked-out organized schedule of who talks to the 
counselor and when. Some kind of student orientation to 
counseling services and what is available. 
More staff conferences on student problems in this 
area. Reduce teaching load and allow teachers opportunity 
for private conferences with students. 
In-service training for teachers who are supposed to 
deal with the 11 problem 11 students in their homeroom. 
Sharing information which the counselor finds out would 
help teachers in understanding and interpreting the behavior 
of students. 
Replace the two counselors we have, then double the 
number and implement a systematic program for counselor 
and teachers to identify. Then we can work with students 
with social and academic problems. 
A female guidance counselor should be added to our 
staff. 
Possibly a small school catalog describing the courses 
offered in this school, their purpose and goals, so as 
,! 
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ATTITUDES TOWARD GUIDANCE QUESTIONNAIRE 
That the. ultimate success of any guidance ~rogram 
lies in the coordinated effort of all school personnel has 
-been well documented by many leaders in the field of guidance. 
Graff and Warner have stated, 11 It is apparent that the 
success of a given counseling program hinges upon the cooper-
. 
ation and integrated effort of guidance personnel, teachers, 
and administrators. 111 
Zeran and Riccio2 suggest that many counseling pro-
grams are ineffective because the teachers and administrators 
do not see the relevance of the guidance services. 
A cooperative and integrated effort requires a simi-
larity of attitudes. Graff and Warner further state, "While 
total congruence of perceptions in any one school may not be 
necessary, there is a need for general agreement among admini-
stration, teachers, and counselors if an integrated effort is 
to be propagated. 11 3 
In an effort to determine if there is general agreement 
in the attitudes of the school personnel toward guidance, the 
1Robert W. Graff and Richard W. Warner, Jr., 11 Atti-
tudes Toward a School's Guidance Services as Seen by Admini-
strators, Teachers, and Guidance Workers," Journal .Q.f Second-
ary Education, Vol. 43, No. 7, {November, 1968), 320. 
2zeran and Riccio, .Q.Q. cit. 
3Graff and Warner, .Qll • .£ii., 322. 
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principals• teacher•• .and oounaelora war• ••k•d to oomplete an 
Attitudes Toward Guidance Questionnaire, Members of the 
Educational Policy Committee of each of the cooperating schools 
'fl 
were also asked to complete the Attitudes Toward Guidance 
Questionnaire. Since each sctlool is autonomous in its 
organizational and administrative functions, all discussions 
regarding the organization of programs within the school, their 
objectives, and approval to execute such programs lies with the 
members of this committee. It is apparent, then, that the 
attitudes toward guidance of the members of this committee are 
extremely important in the organization, implementation, and 
support of the guidance program. 
Attitudes Toward Guidance Questionnaires were returned 
by 20 principals, 25 counselors, 107 teachers, and 44 members 
of Educational Policy Committees. Table 39 Reveals the mean 
TABLE 39 
MEAN ATTITUDINAL RATING OF SCHOOL PERSONNEL 
AND COMMITTEE MEMBERS 
Small Medium Large 
Groups Mean Mean Mean 
Principals 252.4 252.9 237.1 
Teachers 295.2 284.7 308.5 
Counselors 275.0 277.0 298.5 
Committee Members 344.4 388.7 282.9 
Combined 
Mean 
247.7 
295.7 
288.0 
336.7 
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att·itudinal ratines ot' the principals, teachers, a~ members 
of the Educational Policy Committee, according to size of 
school. The mean figures as depicted in Table 39 are multi-
.,. 
plied by 100 for the purpose of clarity. 
In interpreting the m~an attitudinal ratings, the 
reader must keep in mind that a lower score indicates more 
favorable attitudes toward the ·guidance program. Subse-
quently, it can be seen that the principals as a group have 
the most favorable attitudes toward guidance in all the 
schools, regardless of size. The principals as a group have 
more favorable attitudes toward guidance than the counselors 
as a group, who seem to share similar attitudes with the 
teachers. The committee members as a group indicate the least 
favorable attitudes toward guidance, and this is particularly 
true in the medium and small-size schools. The exception 
appears in the large schools where the committee members show 
attitudes toward the guidance program which are similar to 
the counselors. 
In an effort to determine if the differences in the 
mean attitudinal ratings noted in Table 39 were statisti-
cally significant at or beyond the .05 level of probability, 
a univariate analysis of variance was used to compare the four 
groups on their attitudes toward guidance. The F values of 
the between-group comparisons are depicted in Table 40. 
The figures in Table 40 indicate that only the princi-
pals and the members of the Educational Policy Committee tended 
to hold different views toward guidance. It was' previously noted 
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TABLE 40 
ANALYSIS OF VARIANCE OF ATTITUDES OF PRINCIPALS, 
TEACHERS, COUNSELORS, AND COMMITTEE MEM\}ERS 
Total 
.- Degrees 
Mean of 
Groups Squares Freedom F Value 
Principals vs. Counselors 1. 800 44 3.318 
Principals.vs. Teachers 3.882 126 3.078 
Principals vs. Committee 10.811 62 5.835* 
Members 
Counselors vs. Teachers .121 131 .089 
Counselors vs. Committee 3.756 67 1.868 
Members 
Teachers vs. Committee 5.155 149 2.856 
Members 
*P < .05 
by examining the mean scores in Table 39 that the principals 
held the more favorable attitudes, whereas the committee 
members held the most unfavorable attitudes toward guidance. 
This factor becomes more meaningful when one notes that 
principals in all cases are either members of, or advisors 
to, the Educational Policy Committee. These men, then, must 
work together to plan, organize, implement, and support 
the guidance program within their schools while holding 
dissimilar views toward guidance. 
j. 
The figures of Table 40 further indicate that all other 
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1ro\1pa, namely the pr~ncipala and counaelora, prinolpala and 
teachers, counselors and teachers, counselors and committee 
members, and teachers and committee members tend to hold 
" 
attitudes toward guidance which are not statistically 
different. The differences noted in the mean attitudinal 
ratings ·of Table 39, while showing some trends in attitudinal 
thinking, do not appear to be statistically significant and 
may be due to factors of chance. 
CHAPT2R. V 
I " ' ~ 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIO,~ 
' ; t '.ci.:i 
SUMMARY OF THE FINDINGS 
--
As seen in Chapter I, the purposes of this study were: 
(1) to ascertain and appraise the current status of guidance 
services in.the Christian high schools; (2) to investigate 
who is responsible for directing the guidance programs, and 
their qualifications; (3) to determine if there is agreement 
in attitudes toward guidance on the part of school personnel; 
and, (4) to offer recommendations for improvement or expansion 
of existing guidance services. 
Four instruments were used to gather the data: 
(1) a Questionnaire for Principals; (2) a Questionnaire for 
Counselors; (3) a Questionnaire for Teachers; and, (4) an 
Attitude Toward Guidance Questionnaire. The first three 
questionnaires were completed by 20 principals, 107 teachers, 
and 25 counselors from the 20 participating high schools. 
The latter questionnaire was also completed by all principals, 
counselors, and teachers used in this study, In addition, 
this questionnaire was completed by 44 members of the Edu-
cational Policy Committee of the participating schools. 
For the purpose of providing the reader with an over-
view of the guidance services in the Christian high schools, 
and for greater ease in identifying current trends in the 
quality and quantity of these services, the fallowing terms 
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will be uaed to deac~ibe the findines: 
; "most" is de-e:ined as a number 75% 
of the total 
'! 
or Feater 
" "majord.ty" is defined as a number between 74% and 
50% of the total 
"some" is defined as ·a number between 49% and 25% 
of the total 
"few" is defined as a number less than 25% of the 
total 
RESPONSES OF THE PRINCIPALS 
The data extracted from the Questionnaire for Princi-
pals include the following categories of responses: (1) per-
son responsible for coordinating the guidance activities; 
(2) type of guidance program; (3) testing practices; (4) group 
guidance activities; (5) in-service training programs; (6) use 
of cumulative records; (7) referral services; (8) ~tudent 
follow-up services; (9) individual counseling; (10) remedial 
services; (11) budgetary allowances for group activities; 
(12) principals• appraisal of guidance activities; and 
(13) suggestions and plans for improving the various phases 
of the guidance program. 
1. Although a majority of schools assigned a single 
person to direct and coordinate the guidance services, in some 
schools this person is the principal himself; in some schools, 
it is the counselor; and in a few schools, it is a person 
designated as Director of Guidance Services. A few large 
schools divide this respc1 n ibility between the principal and 
the counselor. 
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2. All the P.*'inoipals consulted in this s~udy recog-
nize a need for guidance services.and all have implemented 
some type of guidance· services in their schools. A majority 
of the medium and large-size schools use the centralized type 
of guidance program, while a.-majority of the small schools 
use the classroom or decentralized type of guidance program. 
Some schools in each category use the mixed or combined type 
of guidance.with the teacher providing group guidance and 
the counselor providing the individual counseling. 
3. All of the schools used in this study provide a 
test:ing program for their students. Certain types of tests 
are widely used, whereas other types are not. Standardized 
aptitude tests, achievement tests, intelligence tests, and 
vocational interest tests are used in most of the schools. 
Personality inventories and job placement tests are used in 
some of the schools. Only one school in five provides 
reading tests for their students. 
4. Group guidance is provided in four out of five 
schools, and most schools use student orientation and chapel 
programs for this purpose. Career day, assemblies, and small 
groups are utilized in a majority of schools. School size 
appears to be a factor in the extent to which grou~ guidance 
techniques are utilized in the various schools, for the 
larger schools tend to have a more extensive group guidance 
program than do the smaller schools. 
5. In-service training of faculty members in guidance 
109 
is found in all aohool.f with·varytn1 de1~••• of ••P~••i••, 
' 
Pacµlty meetings is the' most frequently mentioned method of 
in-service training. Most principals also mention the use 
~ 
of teacher orientation programs and faculty-counselor 
conferences. Some schools are-beginning to use T-group and 
special train~ng group methods as well. 
6. Cumulative records are maintained on all students 
in the participating schools. The material included in these 
records, however, is often varied and incomplete. Students• 
academic records and standardized testing scores are kept in 
all cumulative files, medical history and attendance data in 
most schools• records, and personality test scores are included 
in a majority of cumulative folders. Social history material 
is found in some records, and the student's academic goals 
are listed in only a few of the .student files. 
7. The services of mental health personnel for 
specialized student problems are available to a majority of the 
schools. The principals in~icated that medical services are 
somewhat less available than psychological services, and 
less than one-third of them felt that the use of an employment 
agency is available for student referral. 
8. Whereas a majority of the schools do have some type 
of follow-up services of their students, this aspect of most 
guidance programs is not encouraging. Slightly over two-thirds 
of the schools do follow up01 graduates who attend college, 
most colleges provide this information directly to the schools, 
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' 
bu.t only • few achools have any type of follow .. up services to 
graduates who do not attend college, to employers, or to 
drop-outs. '' 
9. A much more encouraging phase of the guidance · · ·· 
programs under study is the extent to which individual coun-
seling is made available to students. All of the schools 
reported the availability of academic and personal-problem 
counseling to their students. College and vocational material 
is available in nine out of 10 schools in the study. Inter-
views with parents via telephone and personal contacts is 
part of most counseling programs. 
10. The remedial services offered the students in the 
Christian high schools are incidental at best. While some 
schools offer remedial speech assistance as a guidance service, 
few schools make any provision for remedial reading or private 
tutoring of their students. 
11. The cost of guidance services and materials are 
budgeted by a majority of schools, but no school spent more 
than $1,000, excluding salaries, for this purpose. The major-
ity of the schools who did include guidance services in their 
school budget spent only $300.00 or less for this purpose. 
One out of every five schools reported budgeting no money at 
all for their guidance program. 
12. A majority of principals express satisfaction with 
the time allotted for guidance activities, their testing 
program, and in the adequacy of room facilities for guidance 
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purposes. About 50% 9f the group were satisfied wi~h the 
clerical help and .library services for· ·their "'1idance prop..,., 
i A majority of principals felt limited in their schoQl•s use of 
~ 
community resources, part-time employment opportunities, job 
placement program, group guid-ance follow-up services to graduates 
not in college, and in their in-service training programs. 
Follow-up services to drop-outs received.the principals' least 
favorable rating. 
13. While only~ of the 20 principals participating 
in this study felt they have achieved the specific goals of 
their guidance program, the majority of principals indicated 
that they have no plans for increasing their guidance services 
in the coming year. Most of the principals who are expanding 
their guidance program are doing so by providing more time to 
their counselors for guidance activities or by increasing 
their guidance staff. 
COUNSELOR RESPONSES 
The data gathered from the ~uestionnaire for Counselors 
provided pertinent information about the professional training 
and background of the counselors, the tools and techniques 
used in analyzing the individual student, referral sources, 
methods and frequency of student contacts, the dissemination 
of educational and occupational information, the familiarity 
with Guidance for Christian Schools, the provisions made 
available to facilitate guidance practices and counselor 
·--
I 
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comment• on •isnifioant chan1e• whioh h•v•,•lr••dJ b••n •••• 
ahd those -which need to be made in their guidance pro6'J'am. 
l. Of the 25 counselors.who responded t.o the question-
, 
naire, most have completed courses in Principles of Guidance, 
Counseling Techniques, Adolescent Psychology and Tests and 
Measurements. Deficiencies in the training of the counselors 
are found in the areas of Counseling Practicum, Seminar on 
Guidance, and Advanced Statistics. Almost 50% of the counsel-
ors, however, ha.ve between 25 an:l 36 graduate credits in guid-
ance, usually enough for the MA Degree, with about 30% having 
less than the 18 credits required by The North Central Assoc-
iation. All of the counselors hold bachelor degrees, and most 
of them have earned the Master of Arts or Master of Education 
degree. One counselor is currently a doctoral candidate. 
2. Further analysis of the data reveals that a major-
ity of the counselors have over 12 years of teaching experi-
ence, and almost one-third have taught 18 years or more. Most 
of the counselors have more experience as teachers than as 
counselors, and have been counselors less than 10 years. One 
out of five counselors have less than two years of counseling 
experience. Only a little more than one in four counselors 
currently hold full-time guidance positions in their schools. 
A small majority of counselors hold membership in professional 
organizations on the state and local level, some are members 
of the American Personnel and Guidance Association, and a few 
counselors belong to the Christian Association for Psycho-
-
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loalQal Study. Only two counselors maintain affiliation with 
' • .! 
th6i American Psychologii:cal Association~ 
l 3. The most f~equently used tools and techniques of 
~ ~ 
guidance reported by the counselors are the cumulative record, 
intelligence tests, academic .:records, and the personal inter-
view. Most counselors also use aptitude and achievement tests, 
and the student health data in analyzing the student individ-
ually. Case.study, anecdotal records, rating scales, and 
sociometric devices are infrequently used by the counselors. 
4. The counselors, as a group, are more familiar with 
' 
available referral sources for specialized services for their 
students than are the principals. Most counselors have psycho-
logical and medical resources they can use and a majority have 
the services of an employment agency and a social worker 
available to them. 
5. A majority of counselors routinely schedule inter-
views with students, and listed this method of scheduling as 
that which is most frequently used in their school. Self-
referrals and those of the teachers, principal, and parents, 
in that order of frequency, were also mentioned as means of 
student scheduling. Similar patterns of student scheduling 
were seen in the small, medium, and large-size high schools 
alike. Most of the counselors are responsible for a specific 
group of students which are usually designated by grades or a 
combination of grades. Students are interviewed by the 
counselor at least once a year in a majority of the schools. 
i 
i 
,, ' 
ti i 
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Almo•t thr'•••foUl'th• of tho•• unable to ••• all thei~ •tud•nt• 
on a yearly basis feel.that having too·many counselees prevent 
the,m from doing so.· Only one counselor gave lack of student 
interest as a reason. Most of the student contacts are made 
in the counselor's office. N.9_ne of the Gounselors used the 
principal's office for this purpose. 
6. All of the schools exerted effort in providing 
educational information to their students. Most counselors 
use school catalogues, scholarship information, college repre-
sentatives, and posters and charts for this purpose. Occu-
pational information is disseminated chiefly through such 
techniques as books and pamphlets, individual counseling, 
career days, and posters on bulletin boards. Some counselors 
use audio-visual aids. Few counselors provide this infor-
mation as part of ·regular school courses. 
7. Three out of four counselors have read and are 
familiar with the report, Guidance fQr. Christian Schools. It 
forms the basis, however, for less than one-half of the guid-
ance programs in the Christian high schools, according to 
counselor reports. 
8. A majority of counselors are satisfied with the 
extent to which provisions are made to facilitate guidance 
services in the areas of testing, room facilities, and clerical 
help. They felt more limited in time allotted for guidance 
purposes, library services, use of community resources, part-
time employment, job placement~ group gll.idance~ ~nd in follow-up 
services provided to those who graduate or drop out of school. 
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A :majority of counselors indicated that in-service:trainina 
o~ faculty in guidance practices is non9e¥i~t~nt in tmtt~ 
schools. 
· ..... 
9. Co~nselors reported the following changes in the 
organization and administration of the guidance services in 
the past two years: use of group counseling; more adequate 
facilities for guidance program; expansion of the guidance 
services, including additional personnel and time; more 
involvement by teachers; and a new emphasis on helping the 
non-college-bound student. For the coming year, counselors 
planning to increase the guidance services in their school 
hope to: (1) Work more closely with local junior high schools; 
(2) increase placement services to non-college-bound students; 
(3) expand group guidance activities; and, (4) provide for 
better orientation of students to available guidance services. 
TEACHERS' RESPONSES 
The data collected from the Questionnaire for Teachers 
is discussed in this section. It provides information relative 
to the background and experience of the teachers, their 
appraisal of the guidance.programs in their schools, and their 
suggestions for improving the existing guidance services. 
1. Three-fifths of the 107 teachers responding to the 
questionnaire indicated that they have been in the teaching 
profession for at least five years. Over one-half of the 
teachers surveyed in the small schools~ and almost one-half 
of the teachers in the medium-size schools have had less than 
. 
j. 
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five years of teachin. experience, whereas three-fi,ths of 
•: i 
the teachers in the lar.ge schools have.been teaPhin8 ia 
years or more. 
"' 2. Most of the teachers indicated that they had not 
• completed any formal courses i_n guidance to prepare them for 
their guidance responsibilities. Furthermore, the majority 
of those who had completed guidance courses had earned only 
.three credits or less. None of the teachers had earned more 
than 12 credits in guidance courses. Nine out of 10 teachers 
indicated that they had not attended a conference or workshop 
on guidance in the past year, and almost the same number of 
teachers expressed the opinion that the school did not provide 
them with in-service training in guidance procedures. A major-
ity of teachers also consider their professional training to 
be inadequate for the type of guidance responsibilities they 
have as teachers. Almost three-fifths of the teachers, how-
ever, had attempted to gain knowledge of guidance practices by 
reading articles and books on guidance in the past year. 
J. The teachers were generally in agreement in their 
assessment of the guidance services in their individual schools. 
A majority of the teachers listed the accessibility of student 
records and the availability of academic information as the 
strongest feature of the guidance program. Other major 
strengths were seen in the individual student counseling, and 
the convenience of student records. A majority of teachers 
gave a fair rating to the referral services and to the availa-
bility of a qualified person to coordinate the guidance program. 
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i A :majority of teacher• further :Ldent:Lf:Led :Ln the fQllowina , 
or,der, the availabil~ty of material for group guidance, the 
us,e of a guidance committee, information about placement 
services, and homeroom guidance to be the most neglected and 
inadequate phases of the guid.,ance program. 
4. Teachers regarded lack of time and money, poor 
communications, lack of student confidence in guidance staff, 
poor testin~ program, and lack of counselor interest and ability 
to be the factors that are handicapping the effective develop-
ment of a guidance program in their schools. A majority of 
the teachers, however, indicated that the guidance services in 
their schools have helped them as teachers. 
5. The teachers offered the following suggestions for 
improving the guidance services in their schools: more and 
better qualified guidance personnel; increase time for 
guidance activities; improve student-counselor and teacher-
counselor communication; initiate in-service training programs 
for faculty; improve the testing program; and, improve 
orientation of students to available guidance services. 
RESPONSES TO THE ATTITUDES TOWARD GUIDANCE QUESTIONNAIRE 
An analysis of data in the Attitudes Toward Guidance 
Questionnaire reveals a number of interesting and significant 
findings: 
1. Principals, as a group, held the most favorable 
attitudes toward guidance as measured by their mean attitudinal 
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l'a;tinaa. Counselors,and teachers, in that order, appeared to 
ho'l.d somewhat less favorable attitudes towarr:l 1U-idanc~;1 
al,though their differences are very slight. Mem~ers lit;: the 
Educational Poiicy Committee, as a group, held the le~t 
, ' 
favorable attitudes toward guidance, and this is particu-
larly true in the small and medium-size schools. 
2. An analysis of variance between the four groups 
used in the.study indicated that no significant differences 
existed when comparing principals to counselors, principals 
to teachers, counselors to teachers, counselors to board 
members, and teachers to board members. Only the principals 
and board members tended to hold significantly different 
views toward guidance. It is significant that in most cases, 
principals were also members of the Educational Policy 
Committee, which must make the decisions concerning the 
guidance services in the schools. 
CONCLUSIONS 
The following basic conclusions are drawn from an 
analysis of the data used in this studys 
1. All of the principals recognized a need for guid-
ance services in their schools and have, in varying degrees, 
attempted to implement a guidance program. 
2. A centralized type of guidance program was found 
in a majority of medium and large-size schools. This would 
tend to indicate that the quantity and quality of guidance 
services increase with school size. 
---
i 
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,i 3. Only ali&rt\tly more than one !.n four gf t•t. 1ohoa~• 
employed full-time.counselors. Most people in pidance posi-
tions shared administrative or teaching responsibilities. A 
( ~ 
majority of principals felt the time allotted to guidance was 
satisfactory, whereas a majority of counselors and teachers do 
not feel the time that was allotted was satisfactory. There 
is a need for more full-time counselors who are allowed to 
devote their.total efforts toward providing guidance services. 
4. A need for continued professional training and 
development of people in guidance positions is apparent. The 
overall academic qualifications of the counselors is rising, 
however, with slightly under one-third having completed less 
than the 18 graduate hours in guidance required by the North 
Central Association. 
5. Most of the teachers considered themselves aca-
demically unprepared to meet their guidance resp!Qinsiki,, ;:'., .. · 
It is somewhat disturbing to note the surprisingly large number 
of teachers who were dissatisfied with the performance of 
guidance counselors in their school. Above all, it seems to 
indicate the need for more effective communication between 
faculty and counselors. 
6. Whereas most of the counselors, and a majority of 
principals, have read and were familiar with the report, 
Guidance for Christian Schools, only slightly more than one-
third of the guidance programs were based on this report. 
There appears to be a need, then, to familiarize all those 
----
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r•sponaibl• for guidance activities with this report and to 
ascertain why it fail~'to meet the needs of a majority of 
' 
schools. 
7, Standardized tests are greatly used in the Christian 
high schools. However, their-use is primarily limited to group 
intelligence tests, academic achievement tests, and aptitude 
·tests. More extensive use could be made of vocational interest 
tests and personality inventories for guidance purposes. 
Counselors must, however, receive adequate training in the 
selection, administration, scoring, and interpretation of such 
testing devices. 
8. Group guidance is provided in most of the Christian 
high schools and indications are that many schools are 
planning· to expand their group guidance programs in the near 
future. There is also evidence that some schools are 
beginning to use group counseling techniques as well. 
9, Although there is general agreement among principals, 
counselors and teachers concerning the lack and inadequacy 
of the in-service training program for faculty in guidance 
practices, the teachers themselves felt this need most keenly. 
This concern by the teachers for assistance could be used by 
principals and counselors in organizing and establishing mere 
adequate in-service training programs. 
10. Although cumulative records are kept on all students 
in the Christian high schools, their contents are often varied 
and incomplete. More emphasis should be placed on identifying 
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t~ •tudent •• a P•l'.•on u well •• maintainin1 'nforaation 
op his performance. 
11. Follow-up services to former student&, appear to 
"' 
be one of the 'least developed guidance practices in the 
l 
Christian high schools. This is particularly true for drop-
outs. The need for follow-up is generally recognized by school 
personnel, but very little has been accomplished in implementing 
such servi~es. 
12. The schools appear to be making a commendable 
effort to provide academic, vocational, and personal-problem 
counseling for their students. Most schools also provide a 
private office for individual counseling, valuing the 
necessity for confidentiality. 
13. There is a similarity of attitudes toward guidance 
between all groups with the exception of the board members and 
the principals. Principals, who as a group holrll tlhe most 
favorable attitudes toward guidance, are in the best position 
to show leadership in establishing and maintaining effective 
guidance in their schools. They must also exercise their 
leadership as members of the Educational Policy Committee, 
who as a group, have the least favorable attitude toward 
guidance. 
14. The schools, in general, have made considerable 
effort to provide vocational information and counseling for 
their students. This effort is encouraging, for college-bound 
students have traditionally received most of the assistance 
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in the Christian high schools. 
'1 • J ., . 
·~ 
·The major. str~ngths as revealed in this study are a• 
f<>illows: 
follows: 
(a) 
(b) 
(c) 
(d) 
Principals' positive attitude toward ~idance •. 
Emphasis on indi;vidual counseling. 
Availability of student records. 
Dissemination of educational and vocational 
information. 
The.major weaknesses as revealed by this study are as 
(a) The absence of follow-up services to graduates 
and drop-outs. 
(b) Lack of time for guidance purposes. 
(c) Shortage of full-time guidance personnel. 
(d) Almost non-existent in-service training programs 
for faculty. 
(e) Limited job placement program. 
(f) Inadequate preparation of teachers for guidance 
responsibilities. 
(g) The lack of remedial services for special students. 
RECOMMENDATIONS 
In light of the findings of this study, and in an 
effort to assist the Christian schools in improving their 
guidance programs, the following recommendations are offered: 
1. That all school personnel must be aware of the 
principles, objectives, and goals of the guidance program in 
their school. 
J: 
!. 
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a, That a sutdanoe g~mmittee be appointed in each 
school, composed ·of administrators, teachers, and counselors ... 
chosen.according to interest and ability--to plap, coordinate, 
arld implement the guidance program and to make specific pro-
posals for improved guidance-services. Guidance consultants, 
when available, could contribute their expertise to the 
Committee either as Committee members or as advisors to the 
group. An active committee can do much to implement a 
successful guidance program, particularly in schools without 
qualified counselors on their staff. 
3. That all school personnel, especially those with 
guidance responsibilities, be familiar with the report, 
Guidance .f.2!:. Christian Schools, and that this report be re-
evaluated for use as a guideline for further development and 
4. That the guidance program be directed and 
coordinated by a full-time qualified guidance specialist 
whenever this is feasible. 
5. That schools provide for a mtuimqm of one full-
time counselor for every 450 students, as required by the 
North Central Association of Colleges and Secondary School•. 
Part-time counselors serve a definite need in the Christian 
high schools, but their use should be considered only as a 
temporary measure. Divided responsibility often produces 
inadequate results 'and frustrated workers. 
6. That those in guidance and counseling positions 
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aoQept the responsib~lity for continued prof•••ional develop-
ment, for meeting. standards for certification when$ver possible, 
for affiliation with appropriate professional organizations, and 
~ 
'1 
for evaluating.the effectiveness.of the services offered in 
• 
i 
their guidance programs. Pri.-ncipals s.hould p:rovide time and 
. 
financial allowances, as required, to accomplish these 
objectives. 
7 •. That a well-organized, in-service training program 
in guidance be initiated to allow for increased knowledge of 
guidance procedures, more open and effective communication, 
and to encourage cooperation and participation in guidance 
activities. 
8. That follow-up of all graduates and drop-outs be 
initiated as part of the guidance functions. The limitations 
of funds £nd time will affect the extent to which such services 
for c~rricular modification and for evaluating the guidance 
program. 
9, That counselors accept the responsibility of 
initiating and maintaining effective lines of communication 
between themselves and administration, faculty and students. 
10. That principals and counselors together should 
establish priorities concerning commitment of counselors• 
time and energies. 
11. That qualified 'high school counselors be available 
for consultation with Christian· junior high school ·personnel 
I 
. i 
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to ,•noourase their dey~loprnant of 1Uidanoe ••~vto••• Thi• 
c~Uld acquaint students with the availability and u'efulness 
of guidance services before they entei- high school, and to 
.. 
allow for earlier identification and treatment of student 
problems. In this way, a cont-inuity of services, could be 
provided to students from junior high school through the 
twelfth grade. Hopefully, guidance services in Christian 
grade school~ will also become a reality in future years. 
.{ 
• 
BIBLIOGRAPHY 
I 
' I 
•' 
! : • l 
I \ 
BlBUOGR.APHY , 
'' 
BOOKS 
Barry, Ruth, and Beverly Wolf. Modern Issµes in Guidance and 
Personnel Work. New York: Columbia University, 1963. 
Curran, Charles A. Counseling and Psychotherapy. New York: 
Sheed and Ward, 1968. 
Downing, Lester. Guidance 1!fil! Counseling Services: 
Introduction. New York: McGraw-Hill, 1968. 
Erickson, C. E., and G. E. Smith. 
stration of Guidance Services. 
Book Co., 1947. 
Or~anization and Admini-
New York: MCGraw-Hill 
Froehlich, Clifford P. Guidance Services in Smaller School§. 
First edition. New York: McGraw-Hill Book Co., 1950. 
Glary, Edward C. Foundations and Principles .Q,f Guidance. 
Boston: Allyn and Bacon, 1964. 
Hatch, Raymond, and Buford L. Stefflre. Administration of 
Guidance Services. New Jersey: Prentice-Hall, Inc., 1958. 
Hill, George E. Evaluation .Q.f. Guidance Services. C lear:i '1" 
House, 196 3. 
Management ,!!ll! Improvement of Guidance. First 
edition. New York: Appleton-Century-Crofts, 1965. 
Ho~lis, J. w., and L. U. Hollis. Organizations !9!: Effective 
Guidance. Chicago: Science Research Associates, Inc., 
1965. 
Humphreys, Anthony, Arthur E. Traxler, and Robert D. North. 
Guidance Services. Chicago: Science Researc~ Associates, 
Inc., 1967. 
Hutson, Percival W. Guidance Function in Education. Second 
edition. New York: Appleton-Century-Crofts, 1968. 
Jones, Arthur J. Principles of Guidance, Fifth edition. 
New York: McGraw-Hill, 1963. 
127 
12s· 
Kq•p!•.~=:~~ !mi 11:zti:ti.~~:~0Rt.U't:~er '5 .. ie~Ht!t2i'• 
Co. , 19 5 3. , · . 
Kromminga, John. The Christian Reformed Church·~ Grand Rapides 
Baker Book House; 1949. 
Lindquist, E. F. Statistical Analxsis in Educational Research. · '1 
.New York: Houghtqn-Mifflin Co., 1940. 
Litwack, L., R. Getson, and G. Saltzman. Researc~ in 
Counseling. Itasca, Illinois: F. E. Peacock Publishers, 
Inc., 1968. 
Loughery, John W. Counseling!!! Secondarx Schools. New York: 
Harper and Row, 19 61 . 
McDaniel, Henry B. Guidance in~ Modern School. First 
edition. New York: Holt, Rinehart, and Winston, 1965. 
Miller, Carroll H. Guidance Services. New York: Harper 
and Row, 196 5 • 
Miller, Frank W. Guidance: Principles and Services. Second 
edition. Columbus: Charles E. Merrill Co., 1968. 
Moser, Leslie E., and Ruth Small Moser. Counseling lUll! 
Guidance: An.Exploration. Englewood Cliffs: Prentice-
Hall, Inc., 1963. 
Uhi.sen, Merle M. Guidance Services in the Mod<t~ii"in 5,_ho.,;]., 
New York: Harcourt, Brace, and Worlcr:-1964. 
Oppewal, Donald. ~ Roots .2f the Calvinistic ~ School 
Movement. Grand Rapids: Calvin College Monograph Series, 
1963. 
Patterson, C. H. Counseling and Guidance !!! Schools: ! 
First Course. New York: Harper and Brother, 1962. 
Peters, Herman J., and Bruce Shertzer. Guidance: Program 
Development and Management. Columbus: Charles c. Merrill 
Books, 1963. 
Riccio, Anthony c., and Joseph J. Quaranta. 
Guidance Programs in Secondarx Schools. 
Houghton Mifflin, Co., 1968. 
Establishing 
Boston: 
Shertzer, Bruce, and Herman J. Peters. Guidance: Techniques 
for Individual Appraisal and Development. First edition. 
New York: Macmillan, 1965. 
129 
I ., and Shelley, ii c. Sto~·. f:&&rul•w1utal1 .af. ((9yp19ling. 
ftostont Houghton~, Mifflin Co., 19. , ' , ~ 
TraxlerJ Arthur E.J and Robert D, North. TephnigUes R.! 
Guidance, Third edition. New York: Harper V>fJ Row, · 1 
1966. 
Tyler, Leona E, ~ ~ .Qf ~Counselor. Second edition, 
Appleton-Century-Crofts;-1961. 
Zeran, Franklin R., and Anthony C. Riccio. Organization and 
Administration of Guidance Services. Chicago: Rand 
McNally fJ Co., 1962. 
----~-' JQhn E. Lallas, and Kenneth W, Wegner. Guidance: 
Theory Alli!. Practice. New York: American Book Co., 1964. 
PERIODICALS 
Barker, Donald F. "Development of a Scale of Attitudes 
Toward Guidance," Personnel and Guidance Journal, (June, 
1966). 
Cribbin, James J, "Counselor Training Program in Catholic 
Universities, 11 T,he Cath> lie Counselor, I (Autumn, 1956). 
~. 11Essentials and Incidentals in Guidance, 11 Catholic 
Educational Review, LIX (December, 1961)0 
Doyle, Robert E., and Joseph C. Duffy. 11 The Status of 
Counseling and Guidance in the Catholic Schools, 11 
National Catholic Guidance Conference Journal, X 
(Spring, 1966). . 
Dugan, Willis E. 11 The Organization and Administration of 
Guidance Services," Review .Qf Educational Research, JO, 
(1960). 
Gibson, Robert L. "Teachers• Opinions of High School Guidance 
Programs," Personnel .!!.ill! Guidance Journal, (December, 1965) • 
. Graff, R'.obe'rt · W.,' •an:d' R:ichard' W ~· Warne'r'j ·.Jr.' "'"A'.tt·i·tudes 
Toward a School's Guidance Service as Seen by Adm1hi-
strators, Teachers and Guidance Counselors," Journal of 
Secondary Education, Vol. 43, No. 7 (November, 1968). 
Kremer, Bruce, and Thomas A. Emmett. "Counseling and 
Guidance in Non-Public Schools,11 The Personnel .2lli! Guidance 
Journal, {April, 1967). 
I .. 1 I , ' 
i 
I• 
130 "i ~;':· 
Kremer, J., and Thomas A. Emmet, 11Current Guidanc.IJ. Services 
tn t.n. Aflahd.ioot1•• Qf Dttttt.,it l" !iatiGIUtl Qf~#J . 
Guidance Conference Journal, Summer, 1965~ /j};, 
Lee, James M. "Guidance in Catholic Hig~ Schoq!s:-~·Research 
in the Last Decade, 11 National Catholic Guidance Conference 
Journal, IX (Winter, 1965). 
Patterson, c. H. "Program Evaluation, 11 Review of Educational 
Research, Vol. 33, (1963). , 
Pennings, Richard, and John Englehard. "Counselors Have Role 
Ambiguity," Christian Educator's Journal, (January, 1971). 
Rothney, John M., and Gail F. Farwell. 11 The Evaluation of 
Guidance and Personnel Services," Review of Educational 
Research, XXX, (April, 1960). 
Sageser, Henry W. "Vocational Guidance for a Small High 
School," Personnel and Guidance Journal, XXXIII, (March, 
19 5 5) • 
Sanborn, Marshall P. 11 A Comparison of Four High School 
Guidance Programs in Terms of Four Criteria," The 
Personnel and Guidance Journal, XLIII, (November, 1964). 
Shaw, M. C., and John K. Tuel. 11 A Focus for Public School 
Guidance Programs: A Model and Proposal," Personnel llru! 
Guidance Journal, (April, 1966). 
Strang, Ruth. "Why Guidance Programs Fail and Succeed, 11 
Educational Methods, XIX, (March, 1940). 
Strowig, R., Wray, and Gail F. Farwell. 11 Programmatic 
Research," Review .Q.f Educational Research, XXXIV, 
(April, 1966). 
Zimpfer, David C. "Catholic School Guidance: Some Issues 
and Recommendations," National Catholic Guidance 
Conference Journal, (Winter, 1968). 
PUBLICATIONS OF THE GOVERNMENT, SOCIETIES, 
AND OTHER ORGANIZATIONS 
California State Department of Education, Bureau of Pupil 
Personnel Services. Professional Preparation of Cali-
fornia High School Counselors. Sacramento, 1962 
(Research Brief No. 2, 1962). ' 
131 
lx•~1tiye 'fittft•·. (Se~tion G, Washington, n.c .) The 
ooperat ve .udy ,,,f l"oemdAl"f lcUmttl itand11rda; 19SO. 
Evaluative Criteria. (Section G, Washington, D.C.), National 
Study of Secondary School Evaluation, 1960. ¥' · f. 
l. I 
. . 
Guidance for Christian Schools. Booklet prepared by the 
National Union of Christian Schools, Grand Rapids, 1962. t .--
Kitch, Donald E., and William H. McCreary. "Improving 
Guidance Programs in Secondary Schools," Bulletin of~ 
California State Department of Education, XIX, December, 
1950. 
National Union of Christian Schools Directory. 1970-71. 
UNPUBLISHED MATERIAL 
Bacher, R. E. 11 A Survey of Guidance Services ·tn the Secondary 
Schools of the Diocese of Cleveland. 11 Unpublished 
doctoral dissertation, Western Reserve University, 1960. 
Botsford, Clarence Allan. 11 An Evaluation of° the Guidance 
Services in the Public Junior and Senior High Schools in 
New Mexico. 11 Unpublished doctoral dissertation, 
University of New Mexico, 1965. 
· .>.,·rg; M~.:r.rtin. "Accreditation and the Calvinist High 
Schools. 11 Unpublished doctoral dissertation, University 
of Michigan, 1969. 
Foster, Robert M. 11 An Analysis of Guidance Services in 
Selected High Schools in Oregon. 11 Unpublished doctoral 
dissertation, Oregon State University, 1967. 
Hartnett, James L. 11 A Study of Guidance Practices in Catholic 
Secondary Schools in the United States." Unpublished 
master's thesis, The Catholic University of America, 1956. 
Harvey, L. James. 11 A Study of the Guidance Resour ... e:-. of 
Students in High Schools Affiliated with the National 
Union of Christian Schools in Michigan and Illinois." 
Unpublished doctoral dissertation, Michigan State 
University, 1960. 
Janes, Catherine B. 11 An Evaluation of Guidance Services for 
High School Students of the Diocese of LaFayette, 
Louisiana." Unpublished doctoral dissertation, l> dversity 
of Mississippi, 1968. 
132 
MoN•••• Robert L, }An Evaluation of the Guidancet Program 
in ~he Second•ry;lchool~ of C•ddo Pa~ri•ht LoQ,aian••" 
Unpublished doct}>'ral dissertation, The Un versity ot 
Mississippi 1 196'8. , 
J1eters, Hermaq J. ,(~ Study of Guidance Service$ ln the 
:' Indiana Public High Schools. 11 Unpublished doptoral 
dissertation, Purdue University, 1950 • 
. --
Stack, Philip L. 11 A National Study of Guidance Services in 
the Catholic Secondary Schools. 11 Unpublished doctoral 
dissertation, The Catholic University of America, 1958. 
Stafford, George R. "The Organizational Status of Pupil 
Personnel Programs Offered by the Oregon Public Schools." 
Unpublished doctoral dissertation, University of Oregon, 
1962. 
Stone, Jerome W. 11 An Analysis and Evaluation of Guidance 
Practices in Arizona High Schools. 11 Unpublished doctoral 
dissertation. University of Southern California, 1954. 
Waterloo, Glen E. 11 An Analysis of Secondary School Guidance 
Programs in Seventeen Illinois Counties with Special 
Reference to the Value of the Assistance Provided by the 
State Department of Guidance Services. 11 Unpublished 
doctoral dissertatidn, Northwestern University, 1965. 
W7r;-:; ht.:isskL; Sister Mary Bonit'.i, HSurvny ;nui Apfi!'<lisal of 
uuidance Services in the Cath•~1 ic Secuntl,a.;·y nch>wls in 
the Archdiocese of Chicago. 11 Unpublished doctoral 
dissertation, Loyola University, 1961. 
Young, Robert H. 11 Current Practices in Guidance Services 
in the Secondary Schools of British Columbia." 
Unpublished doctoral dissertation, Oregon State Univer•ity, 
1969. 
1. 
.2. 
,,r ·: '. ' rt\· t,:''f; 
\ .. 
,APPENDIX 1.A, 
f. ; i 
Introductory Letter to Principala 
Follow-up Letter to Principals· 
) . 
' » /, 17 
t q 
. ' 
• ' ' ~ < 
134 
,.I 
.i 
• I c' •
' 
. 
. 
- I 
L f 
, 1 ! . '· , TRIOITY CHRISTIA.O COu.eG€ Ii 
'" j I '.PAt..O• HllGHTI! 11..t..ltolOI& 60463 PIAL. Ill 11'1·1000 11 
t Vl } ! ; t'~ 
\ 1; i. 1 ~ ~ { t :1.' ; '\;. t: , { ' 
. .l ' l ; .. 0 . ' ~ 
"'1" ... H 
'' 
Dear Principal, 
Recent studies conducted in the secondary schools 
affiliated with the National Union of Christian Schools have 
indicated that all the schools, in one form or another, have 
some type pf guidance and counseling services for the students. 
Yet there appears to be little uniformity of the type of 
services offered, even among schools of equal size. Most 
of the school administrators have indicated that Christian 
schools should put more emphasis on guidance services, but 
initiating and implementing such a program is often a diffi-
cult and frustrating experience. 
The study I am about to undertake stems primarily 
from an interest developed through my affiliation with the 
Illiana Christian High School as a consultant to their guidance 
staff. It became increasingly apparent to me while working 
there and in visiting other schools that each school has 
certain unique needs and problems in the organization of its 
guidance services, as well as needs and problems they may 
have in common with other schools. The purpose of this 
study, then, is to identify the types of services being 
offered in our schools, the common and unique problems schools 
have in the organization of their guidance services and, hope-
fully, to establish some guidelines for future development of 
these services. 
My purpose in writing you is to request your cooperation 
in the study. Your participation would include the following: 
1. Filling out the Questionnaire for Administrators, 
which should take about ten minutes of your time; 
2. To distribute the Questionnaire for Teachers to 
those who have been selected at random from our list of your 
teaching staff, and also to distribute the Questionnaire for 
Guidance Counselors to anyone on your staff who has formal 
guidance or counseling responsibilities in your school; 
3. To distribute a questionnaire to the members of 
your Educational Policy Committee. This questionnaire will be 
brief, and if you are willing to participate, self-addressed 
envelopes will be provided so all participants can fill out the 
--
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questionnaires.as:id return them at theiit ~Qnvontonao, 
I might also add that all inforaation gathered will be1 
held in strictest confidence, and the o~erall na~ure and 
scope of the p'rograms in the schools will be identified and 
studied, not the problems of the individual schools or persons 
working within the individual schools. Further, if after the 
study is completed I can be of assistance to you on an 
individual basis, I hope to be able to provide this service. 
I have been in contact with numerous people about the 
study and have received the endorsement of Mr. John Vander Ark 
and Mr. Gordon Osterman of the National Union of Christian 
Schools, Dr·. Gordon Werkema, President of Trinity Christian 
College, and Mr. Will Byker, Principal of Illiana Christian 
High School. 
I will be in telephone contact with you in the coming 
week to answer any questions which may arise, and to ascertain 
to what extent you will be able to cooperate in the study. I 
can be reached by calling Trinity Christian College at 597-3000, 
or my home, 312-629-5436. 
Sincerely yOin's, 
Bruce w. Rottschafe~ 
Director of Counselina Services 
BWR/rk 
""'f•-..:....._ 
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1 TRIIllTY CHRISTiflil COU.€G€ 
.. 
PALOS HEIGHT•. ILLINOIS 60463 PIAL a1a 187-3000 
Dear Principal, 
Thank you for your willingness to assist us in this 
study. Enclosed you will find the questionnaires to be 
distributed to the following: 
1. Questionnaire for Teachers--The names of the teachers 
which were randomly selected from your teaching staff are 
enclosed. Please give the questionnaires only to the teachers 
whose names have been provided; 
2. ~uestionnaire for Guidance Counselors--Please give 
this questionnaire to those whose names have been provided; 
J. Questionnaire for Members 
Committee--This questionnaire is very 
take a couple of minutes to complete. 
done after your next regular meeting. 
provided for their convenience. 
of the Educational Policy 
short and should only 
Perhaps this could be 
Self-addressed envelopes 
4c Questionnaire for Administrators--This is the 
questionnaire you are to complete. 
If one person (perhaps the school secretary) will collect 
the completed questionnaires and mail them to us in the large 
envelope provided with this material, I•m sure this will facili-
tate their return. If you could possibly have them in the mail 
back to us by March 29, 1971, it would be immensely appreciated. 
Thank you very much for your kind cooperation. 
Sincerely yours, 
Bruce W. Rottschafer 
Director of Counseling Services 
BWR;rk 
'I 
APPENDIX B 
' ' ' . 
' • .. ' 
1. Questionnaire for Administrators 
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J. Questionnaire for Teachers 
l 4. Attitudes Toward Guidance Questionnaire 
'' 
,· 
138 
i , ,1' 
QUESTI~NNAIRE FOR ADMIHISTR.ATO~ "; l 
Name of School,__ ______________________________ .,_~ ........ _..~ .... --
Total Enrollment __ ~~----~--~~ 
Number of Teachers --~------~--~ 
.. 
Do you have a guidance program in your school? Yes~ No ____ 
How many people are directly involved in providing guidance 
services? 
Of this number, how many are full-time counselors? 
1. Who is responsible for directing and coordinating the 
guidance services in your school? 
( ) a. principal 
( ) b. vice-principal 
( ) c. guidance director 
( ) d. guidance counselor 
( ) e. teacher counselor 
( ) f. dean of boys 
( ) g. dean of girls 
( ) q, home room teacher 
( ) i. guidance committee 
( ) j. school board 
( ) k. other {please list) 
2. Which of the following types of guidance programs most 
nearly ,matches the program in your school? 
3. 
( ) a. 
( ) b. 
( ) c. 
Centralized--the specialized type utilizing 
trained counselors. 
Decentralized-~the classroom type depending upon 
regular teachers under direction of principal. 
Mixed--utilizing both trained counselors and regular 
teachers. ( ) d. Other (Please,specify) 
Please check the following testing practices that are used 
in your school. 
( ) a. achievement tests ( ) e. job placement tests ( ) b. intelligence tests ( ) f. vocational interest ( ) c. reading tests tests ( ) d. aptitude tests ( ) g. personality tests 
( ) h. other 
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4. Dooa youl" •ohoo~ provick t:.r•oup ,uid•no•? l••- No_ 
Please check those which applyi · 
( ) a. orientation for new students 
( ) b. homeroom 
( ) c. chapel 
( ) d. career days 
( ) e. special assemblies 
( ) f. college night 
( ) g. counseling in small groups 
5. Please rank according to frequency the following in-service 
practices that are utilized in your school.: 
( ) a. faculty meetings 
( ) b. teacher orientation programs 
( ) c. staff conferences on guidance 
( ) d. special training groups 
( ) e. faculty-counselor meetings to discuss individual 
students 
( ) f. T-group sessions 
6. Are cumulative records kept on each student? Yes~ No ____ 
If so, please check if they contain: 
( ) a. medical history information 
( ) b. social history information 
( ) c. grade school and junior high academic records 
( ) d. academic testing sec ''t:c> 
( ) e. results of personality testing 
( ) f. academic goals 
( ) g. attendance data 
( ) h. other (Please specify)~~~~~~~--~~~~---
7. Does your guidance program include a job information and 
placement service? Yes ____ No____ If so, please check 
the appropriate stat~ment: 
( ) a. job placement service 
( ) b. job information 
( ) c. information on student qualifications available to 
prospective employers 
-~-
e. 
9. 
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Does your 111idanoe proeram include referral aervioea for 
speciali•ed profe•aional n••i•tano•T lf •o, whioh of the 
following are aV"ailable to you'? " 
( ) a. psychologi. st ( ) e, soci'l service agency 
( ) b. psychiatrist ( ) f. medica:J. clinic 
( ) c. mental health agency ( ) g. nurse 
( ) d. employmE1nt agency ( ) h. other 
·--Does your guidance program include follow-up services? 
Yes~ No~ If so, please check the groups you serve: 
( ) a. graduates 
( ) b. drop-outs 
( ) c. employers 
( ) d. alumni association 
10. What type of individual counseling is available to your 
students? 
( ) a. academic counseling 
( ) Q. college counseling 
( ) c. individual problem counseling ,o 
( ) d. vocational counseling 
( ) e. none 
11. Does your guidance program include contacts with parents 
of students? 
( ) a. interviews 
( ) b. telephone 
( ) c. PTA 
( ) d. other ----------~----..... ----,.._ ____________________ __ 
12. Are special classes in remedial work offered in the 
following areas? Please check those applicable. 
( ) a. reading 
( ) b. speech 
( ) c. private tutoring 
( ) d. other ____ ~----~~--~~~~~--------~------
13. What budgetary provisions are made for guidance services 
and materials (excluding salaries)? 
( ) a. none 
( ) b. $300 or less 
( ) c. $600 or less ( ) d. $1,000 or less 
( ) e. over $1,000 ( ) f. no set amount 
1s. 
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l 
In 1963, the National Union of Chri•tian.Sohool• publiahed 
a booklet prepared by ttuatr Guidanoo ltu4y Cottunitt•• oalled 
Guidance for. Christian Schools. 'Are you familiar with this 
report? Yes ____ No ____ 
Does this report serve as the basis for the~guidance 
program in your high school? Yes~ No~ 
16. What are the specific go~ls of your guidance services? 
17. Have you been able to realize these goals? 
18. What provisions do you have planned for next year for 
increasing your guidance services? 
-----------------------------L"' 
PART II 
Please evaluate the following statements using the indicated 
rating scale, 
to a 
high 
degree 
to a 
satis-
factory 
degree 
to a 
limited 
degree 
not 
true 
for my 
school 
!' '· ~ ' 
a. The daily schedule of 
classes is so planned that 
both teachers and students 
have time for guidance 
activity. 
b. A planned testing program 
is carried out in school. 
'i 
... ! 
!. 
l 
,, 
'• ~; 
!' 
., 
to a 
high 
degree 
to a 
satis-
factory 
degree 
to a . 
limited 
degree 
; ' 
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not·· 
true' 
for my 
school 
/I 1 ! d '/". t''.\l.)Lt "'" ;> : j -~ " ! coJ1 '~ " Jr • ~:; /~.. • ~1 -~ 1: 
c, Adequate roo• facilities 
are available for individual 
counseling. 
d. Adequate clerical help is 
provided to keep records 
and other data in order. 
e. The services of the school 
librarian facilitate 
guidance and counseling 
activities. 
f. Conununity resources are 
utilized in the development 
of the guidance and counsel-
ing activities. 
g, Pupils are assisted in 
obtaining part-time work 
and vacation jobs. 
h, The school works in 
cooperation with community 
job placement officers. 
i. Group guidance is used 
for the dissemination of 
vocational information. 
j. Follow-up studies are made 
of graduates who go to college. 
k. Follow-up studies are made 
of students who do not go 
to college. 
1. Follow-up studies are 
extended to drop-outs. 
m. In-service training with 
teachers and staff are a 
regular part of the guidance 
program. 
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. TRirUTY CHRISTiflll OOU£G€ 
f'Al..Oli Hl:IGHTI, 11-1-INOIS 60463 DIAi- :SI& 997-:1000 
Dear Guidance Counselor, 
We are conducting a study of the nature and scope of 
the guidanc~ services in the Christian high schools. Your 
observations about the guidance services in your school, and 
your opinions toward guidance services in general, are essential 
to the effectiveness of this study. Your answers to the 
questionnaire, which should take about 10-15 minutes of your 
time, will be kept in confidence, and your identity will 
remain anonymous. We ar(; only interested in improving the 
quality of guidance $ervices in the Christian high schools. 
Please use the attached e ·i.velope for your completed question-
naire to return it to the administration office for collection. 
Thank you. 
--
I !j 
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'. QU~S'l'lON!f4lU f'Ol GUtQ4WCI eouw••tou, 
PART I 
1. Check items that applJ:_to your professional training and 
background. 
( ) a. A broad general education background. 
( ) b. Specialized courses in guidance, including the 
following: 
( ) ( 1) 
( ) ( 2) 
( ) ( 3) 
( ) ( 4) 
( ) ( 5) 
( ) ( 6) 
( ) ( 7) 
( ) ( 8) 
( ) ( 9) 
( ) (10) 
( ) (11) 
( ) (12) 
( ) (13) 
Principles and Practices of Guidance 
Organization and Administration of Guidance 
Counseling Techniques 
Teaching of Occupations and Group Guidance 
Techniques of Guidance in the Secondary 
Schools 
Seminar on Guidance 
Personality Problems and Mental Health 
Adolescent Psychology 
Elementary Statistics 
Advanced Statistics 
Tests and Measurements 
Practicum 
Other--Please indicate.~----~------~----
c. Number of graduate hours completed which prepares 
you for your guidance position. 
d. Number of years of teaching experience, 
e. Number of years working as a guidance counselor. 
f. Present counseling position: 
( ) ( 1) Full-time 
( ) ( 2) Part-time. 1 ·' ( ··~ 
I ' g. Do you have other responsibilities in your school in 
addition to your guidance position? Yes~ No~ 
If so, please describe. 
2. List undergraduate degree(s) earned. 
' I 
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PART< II 
.-- -
of 1. Please check the following tools and techniques 
guidance you feel are important to an effective guidance 
program. 
( ) a. cumulative records ( ) j. autobiography 
( ) b. tests of intelligence ( ) k. anecdotal records 
( ) e. achievement tests ( ) 1. sociometric studies 
( ) d. academic records ( ) m. case studies 
( ) e. health and physical ( ) n. tests of personality 
data ( ) o. reading tests 
( ) f. personal data blanks ( ) p. rating scales 
or questionnaires ( ) q. other ( ) g. interviews 
( ) h. aptitude tests 
( ) i. vocational interest 
inventory 
2. Which of the following tools and techniques of guidance 
are utilized in analyzing your students? 
( ) a. cumulative records ( ) j. autobiography ( ) b. tests of intelligence ( ) k. anecdotal records ( ) c. achievement tests ( ) 1. sociometric studies ( ) d. academic records ( ) m. case studies ( ) e. health and physical ( ) n. tests of personality 
data ( ) o. reading tests ( ) f. personal data blanks ( ) p. rating scales ( ) g. interviews ( ) q. otmr ( >. h. aptitude tests ( ) i. vocational interest 
inventory 
J. Please check which of the following referral agencies or 
personnel are available either in the school or in the 
community. 
( ) a. physician ( ) f. psychologist ( ) b. nurse ( ) g. social worker ( ) c. dentist ( ) h. employment agency ( ) d. psychiatrist ( ) i. others (please list) ( ) e. attendance officer 
I 
4, 
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Please rank aoo~rdin1 to friequ.ency how :l.nt•rvi•w• ara 
scheduled, · 
( ) a. routine for each 
student 
( ) b. r~ferral by teachers 
( ) c. referral by principal 
~- -
( ) d. reque8t of student 
( ) e. parent's request 
( ) f. other 
5. Are you responsible for a specific group of students? 
Yes_ No~ If so, which group? 
6, Do you see each of your students at least once a year? 
Yes_ No_ 
If you do not see all counselees at least once a year, 
please check if the reason is one of the following: 
( ) a. too many counselees 
( ) b. a heavy teaching load 
( ) c. extra-class responsibility at school 
( ) d. lack of pupil interest 
( ) e. other reasons (please list) 
7. Where does counseling take place? 
8. 
9. 
( ) a. in a special counseling room 
( ) b. in a classroom 
( ) c. in the principal•s office 
( ) d. other 
~ . ~ :r . t ' 
Please check by what means educational' information is made 
available to students. 
( ) a. current catalogues and directoriea of various 
types of schools 
( ) b. information about scholarships and loans ( ) c. college day 
( ) d. assembly programs 
( ) e. representatives from colleges and universities 
( ) f. use of posters and charts 
( ) g. other techniques (please specify) 
Please check if the following means are used for providinfit 
occupational information to the students. 
( ) a. file of occupational books and pamphlets 
( ) b. use of vocational posters, charts,.bulletin board 
, 
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f J o. audio-visual ai~a st, assembly prog~iun~ 
' ~ "~ ( ) e. occupational units intesrated with a~hoQl ~ow-sea 
' ; ~ ' ( ) f, visits to business and indust~y < ~· ( ) g. individual counseling • ( ) h. career day, career-conferences 
( ) i. guest speakers ): 
( ) j. lectures and group discussions ( ) k. other techniques (please list) 
10. I have read and am familiar with the booklet, Guidance 
for Christian Schools, prepared by the National Union 
of Christian Schools Guidance Study Committee in 1962. 
Yes_ No_ 
11. This report serves as the basis for the guidance program 
in my high school. Yes~ No~ 
PART III 
Please evaluate the following statements using the indicated 
rating scale. 
to a 
high 
degree 
to a 
satis-
factory 
degree 
to a 
limited 
degree 
not 
true 
for my 
school 
i •· 
(1 
a, The daily schedule of 
classes is so planned 
that both teachers and 
students have time for 
guidance activity. 
b, A planned testing proaram 
is carried out in school, 
c. Adequate room facilities 
are available for indivi-
dual coun~olint,C. 
d. Adequate clerical help is 
provided to keep records 
and other data in order. 
to a 
high 
degree 
to a 
sat is ... 
factory' 
degree 
to a 
limited 
degree 
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true 
for my 
school 
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i'· . • j '}' l ; , \,i j ~ft~ 
• : ' 'l • ' '1 ' ~ • ! ' l 
e. The s~rvices of the 
school librarian f acili-
tate guidance and coun-
seling activities. 
f. Community resources are 
utilized in the develop-
ment of the guidance and 
counseling program. 
g. Pupils are assisted in 
obtaining part-time work 
and vacation jobs. 
h. The school works in 
cooperation with commu-
nity job placement 
officers. 
i. Group guidance is used 
for the dissemination of 
vocational information. 
___ , . . j, Follow-up studies are 
made of graduates who go 
to college. 
k. Follow-up studies are 
made of students who do 
not go to college. 
1. Follow-up studies are 
extended to drop-outs. 
m. In-service training with 
teachers and staff are a 
regular part of the 
guidance program. 
2. How is the information used which is gained through 
follow-up studies? 
( ) a. To modify the curriculum 
( ) b. To evaluate the program of guidance services 
( ) c. To give further assistance to school-leavers. 
( ) d. To evaluate the co-curricular program 
( ) e. other (please specify) 
·--
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" 3, Are you a member. of any of the t.ollQwtn1 prof•••tonal 
organizations? 
/. 
( ) a. American Psychological Association • 
( ) b. American Personnel and Guidance ~ssociation 
( ) c. Christian Association for Psychological Studies 
( ) d. National Vocational Guidance Association 
( ) e. State or local guidance association 
( ) f. Other (please specify) 
4. What are the most significant changes which have been 
made in the organization and administration of the 
guidance services in your school in the past two years? 
s. Who is responsible for directing and coordinating the 
guidance services in your school? 
( ) a. principal ( ) h. home room teacher 
( ) b. vice-principal ( ) i. guidance committee 
( ) c. guidance director ( ) j. school board 
( ) d. guidance counselor ( ) k. other (please list) 
( ) e. teacher counselor 
( ) f. dean of boys ( ) g. dean of girls 
6. Which of the following types of guidance prograns most 
nearly matches the program in your school? 
( ) a. Centralized--the specialized type utilizing 
trained counselors. 
( ) b. Decentralized--the classroom type depending upon 
regular teachers under direction of principal. 
( ) c. Mixed--utilizing both trained counselors and 
regular teachers. ( ) d. Other (please specify) ____________ _ 
7. Please rank according to frequency the following in-
service practices that are utilized in your school: 
( ) a. faculty meetings 
( ) b. teacher orientation programs 
( ) c. staff conferences on guidance 
( ) d. special training groups 
( ) e. faculty-counselor meetings to discuss individual. 
students 
( ) f. T-group sessions 
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8. Are cumulative" records kept on ~aoh •t11d•nt~ Yea_ Mo_ 11 
If so, please che~k if they contain: 
( ) a. medical history inf.ormation > " 
( ) b. social history information ' ' 
( ) c. grade school and junior high academic records 
( ) d. academic testing scores 
( ) e. results of personality testing 
( ) f. academic goals 
( ) g. attendance data 
( ) h. other (please specify) 
9. Does your guidance program include contacts with parents 
of students? 
( ) a. interviews 
( ) b. telephone 
( ) c. PTA 
( ) d. other 
~~~--~----------~--~------------------..... 
10. What budgetary provisions are made for guidance services 
and materials (excluding salaries)? 
( ) a. none ( ) b. $300 or less ( ) c. $600 or less ( ) d. $1,000 or less ( ) e. over $1,000 ( ) f. no set amount 
11. What are the specific goals of your guidance services? 
12. Have you been able ~o realize these goals? 
13. What provisions do you have planned for next year for 
increasing your guidance services? 
' ' 
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TRIOITY Cl;!RISTIM COIL€Ge l 
! :ii i I 
PA'f'& HEIGHT•, ILLINOIS 60463 DIAL Sia 997.sooo 
i 
-.-
Dear Teacher, 
You have been randomly selected as a member of tie 
teaching s~aff in your school to help in the study of the 
nature and scope of the guidance services in the Christian 
High Schools. This questionnaire, which should take only 
about ten to fifteen minutes of your time to complete, is 
essential to the effectiveness of this study. Please make 
your observations and express your opinions as you see the 
guidance services in your school~-not as you wish them to 
be. }:lur answers will be kept in confidence and your 
identity will remain anonymous. We are only interested in 
improving the quality of guidance services in the Christian 
High Schools. Please use the attached envelope for your 
completed questionnaire and return it to the administrative 
office for collection. 
'rhank you. 
---
'i' 
,. 
/. 
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QUESTIONNAIRE FOR TEACHERS. 
t 
'·' 
• PART· I ti > ,,; • i' f,1>' 
·-1. Please check the approximate number of years of your 
teaching experience. 
a. 1 year ( ) 
b. 2-4 years ( ) 
c. 5-9 years ( ) 
d. 10-19 years ( ) 
e. 20 or more years ( ) 
Tes No 
2. Have you ever had any graduate course• 
preparing you for guidance work? 
- -
3. If your answer is yes, how many semester 
hours? 
4. Have you attended any guidance conferences or 
workshops in the past year? 
s. 
6. 
Have you read articles or books on 
guidance in the past school year? 
Do you feel that your professional 
training is adequate preparation for 
guidance required of you as a teacher 
or staff member? 
the 
7. Has your school provided a well planned 
in-service guidance program for the 
instructional staff? 
8. Besides your regula~ school duties, 
what additional guidance responsibilitie• 
have been assigned to you? 
-
-
'. 
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Conside~ each item carefully and then check i~ in the appropriate 
column. If .your answer is YES, indicate by usina the rating · 
scale below, whether your guidance program is strong, fair, or 
weak in this respect. _ · 
1. Strong 2. Pair 3. Weak 
Yes Rating No 
1. Has a qualified person been given direct 
responsibility for the operation of the 
guidance program? 
2. Has a guidance committee been established 
to serve as a coordinating body in 
matters involving guidance policies and 
practices? 
- -J. Does the school provide for individual 
counseling of students who want to 
discuss personal, educational, or 
vocational problems? · 
- --
4. Does the school have a planned program 
of guidance activities in connection 
with a homeroom system? 
5. Does the school have a planned 
orientation program for incoming 
students? 
6. Is the student record system 
convenient to use? 
7. Are student records kept where they 
are easily accessible? 
8. Does the student's cumulative record 
contain the kind of information which 
is useful to you in gaining a well-
rounded picture of the student? 
9. Does the school have an up-to-date 
accessible file of occupational 
information? 
- -
i 
i -
-
-
--
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Are catalogs and other information 
about colleges, training facilities, 
and vocational schools available? . ~' '"j, :'; '··· 
>; •-t '~j ~./.,i', __.. 
11. Are members of the staff informed 
as to the school •s placement service 
and problems? 
12. Is the faculty provided with infor-
mation about school-leavers and their 
reactions? 
13. Are provisions made for referral of 
students who need specialized help? 
14. Is there sufficient amount of time 
set aside for guidance purposes? 
15. Are group guidance teachers provided 
with necessary materials and teaching 
aids? 
PART III 
-
,. 
! 
-
,/ ,. '. " 
1. List factors that handicap the effective development of 
the auidance program within your school. 
2. How have the guidance. services in your school helped you 
as a teacher? 
J. What suggestions would you offer for improving the 
guidance services in your school? 
4. Additional Comments: 
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INSTRUCTIONS: The pidance program of. a achool'consists of 
organized services such as testing, counseling, and occupational 
information. The following sentences are statements that sane-
one might make about the giiidaQce program in your school. You 
will probably agree with some of these statements and disagree 
with others. Put a check ( ) in the blank space in front of 
each statement that you agree with. Please be frank. 
1. Specialized guidance personnel are "outsiders" 
and are therefore less able to offer guidance 
than regular teachers. 
2. The students are not mature enough to take any 
form of guidance seriously. 
J. The guidance program confuses students and makes 
them begin to doubt their individual judgments. 
4. The guidance program takes guidance functions 
away from those best qualified to perform them--
the teachers. 
5. The guidance program wastes money that could better 
be used in other ways. 
6. The guidance program looks good on JP>~fi'P c' " t j s 
a flop in practice. 
7. Our school does not need a guidance program since 
all of our students are normal. 
8. The guidance program is just a n flash in the pan" 
and will become obsolete in a few years. 
9, The guidance program is not worth the effort it 
requires. 
10. The guidance program should be eliminated. 
11. The guidance program has unlimited possibilities, 
12. The guidance program is an important element in 
the value of the school as a whole. 
13. The removal of the guidance program would leave a 
void which would be extremely difficult to fill. 
--
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l4, 'J!u ,U.tdanoo prosram h•• 11ade t•Pr•••tve accomplish .. 
~nts~ · 
15. The gqidance se~vices need to be e¥panded. 
', 
; I I 
16. •The r~commendations and interpretations of the 
guidance workers are usually accepted. 
17. The guidance program is not essential but does 
have something to offer. 
18. Guidance personnel tend to advise rather than 
counsel. 
19. The guidance program does not provide sufficient 
opportunity for everyone connected with it to 
offer constructive criticism. 
20. Guidance personnel are too busy with discipline 
problems to be of much help in solving personal 
problems. 
-·-
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